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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — The House

Students are required to learn, on average, over 2 000 words each year in various subject areas. When learning a
new language, the amount of vocabulary being acquired can be overwhelming. A word wall is a wall, chalkboard or
bulletin board listing key words that will appear often in a new unit of study, printed on card stock and taped or
pinned to the wall/board. A word wall is particularly useful in the language classroom for regularly creating an
inventory of new words needed by students but also for gathering language that exists within thematic units.

Purpose

o Identify unfamiliar vocabulary and create a visible reference in the classroom for words that will appear often in a
topic or unit of study.

Payoff

Students will:

e practise skimming and scanning an assigned reading before dealing with the content in an intensive way.
Students will then have some familiarity with the location of information and with various elements of the text.

o develop some sense of the meaning of the key words before actually reading the words in context.

e improve comprehension and spelling because key words remain posted in the classroom.

Tips and Resources

e  Skimming and scanning are necessary techniques for creating a word wall.

e  Skimming means to read quickly — horizontally — through the text to get a general understanding of the content
and its usefulness.

e Scanning means to read quickly — vertically or diagonally — to find single words, facts, dates, names, or details.

e Before building a word wall, consider doing a brainstorm with students on the thematic unit to be covered.

e Consider posting certain words for longer periods (for example, words that occur frequently in the unit, words
that are difficult to spell, and words that students should learn to recognize on sight).

e Have students refer to the word wall to support their understanding and spelling of the words.

o Follow up with activities that utilize the word wall vocabulary to create expanded language as needed.

e For a sample word wall and follow up activities, see Student/Teacher Resources, Word Wall — Sample House
Template, Word Wall — Household Object Definitions and Word Wall — Household Object Flashcards.

Further Support

e Add a picture to the word cards (a photograph or computer graphic) for support. Some fluent speakers may also
benefit from accurately written samples.

e Provide each student with a recording sheet so that they can make their own record of the key words for further
review. Keep the theme in mind when preparing the recording sheet.

o [f it appears that students need additional support, review the terminology on the word wall regularly in oral and
written practice activities.

e Sample materials also follow in German, Japanese, Persian and Russian.




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2

Word Wall — The House

What teachers do What students do

Before

e Before class, review key vocabulary for
the thematic unit.

e Prepare flashcards with key vocabulary.
Consider different colours/types for
specific items (e.g., verbs, nouns).

e Provide stick-on notes, masking tape and
pins to the class.

Think about vocabulary relevant to the theme
presented and brainstorm with peers. Act out any
vocabulary not known in the target language, to
obtain assistance from the teacher.

During

e Have students label/place flashcards on
the specified word wall. Try using
labelling techniques for word walls
beneficial for these levels of language.

e Pay close attention to class accuracy.
Review the various categories of the word
wall and discuss key vocabulary.

e Match definitions to key words on the
word wall.

Label the word wall with the various words
available on flashcards.

Discuss and match definitions with flashcard
words as provided by the teacher.

After

¢ Explain the concept of skimming and
scanning to students so that definitions
and thematic vocabulary can be
connected easily. Practise connecting
oral and written definitions to key words.

e Expand thematic unit content by providing
handouts for further practice individually
or in pairs.

e Explain to students that together the class
will brainstorm on vocabulary key to a
specific theme.

Listen to explanations of skimming and scanning.
Skim and scan the definitions and flashcard
vocabulary to make appropriate matches.

Repeat this process individually or in pairs with
follow up activities as directed by the teacher.

Notes
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Student /Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template

The House

Laundry

Bedroom Bathroom

Living Room Kitchen




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions

Here are descriptions of various household objects. Write the words that these definitions
represent. Connect on the word wall with pins and string.

This object is used to wash clothes.

This object is used to clean dishes.

This object is used to warm up, bake and fry food.

This object is used to dry wet clothes.

This object is used to store the clothes not needed regularly.

This object is for keeping clothes flat and without wrinkles.

This object is used for sleeping.

This object is where people wash their faces and brush their teeth.

This object is used to see how one looks.

This object is for writing, doing homework or organizing papers.

This object is used to watch entertainment and news.

This object is for sitting alone to read or relax comfortably.

This object can be used by more that one person for sitting.

This object keeps food cool.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2

Word Wall - Flashcards

e
3

a a stove an armchair
television
a washing a refrigerator a couch
machine
a mirror a dryer an iron
a a bed a sink
dishwasher
a desk a dresser

=
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student /Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template (German)

Das Haus

Speicher

Schlafzimmer Badezimmer

Wohnzimmer Kiiche
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (German)

Hier sind Beschreibungen von verschiedenen Haushaltsgegenstanden. Schreibe die
Worter auf, die diese Definitionen reprasentieren. Verbinde sie auf der Woérter -Wand
mit Nadeln und Schnur.

Dieses Objekt wird dazu benutzt, um Kleider zu waschen.

Dieses Objekt wird dazu benutzt, um Geschirr zu reinigen.

Dieses Objekt wird dazu benutzt, um aufzuwarmen, zu backen und um Essen zu braten.

Dieses Objekt wird dazu benutzt, um nasse Kleider zu trocknen.

Dieses Objekt wird dazu benutzt, um Kleider zu verstauen, die nicht regelmaflig gebraucht werden.

Dieses Objekt braucht man, um Kleider flach und faltenfrei zu lagern.

Dieses Objekt braucht man zum Schlafen.

Dieses Objekt ist da, wo man sich das Gesicht wascht und die Zahne putzt.

Diese Objekt wird benutzt, um zu sehen, wie man aussieht.

Dieses Objekt benutzt man zum Schreiben, Hausaufgaben machen oder um Unterlagen zu ordnen.

Dieses Objekt braucht man dazu, um Unterhaltung und Nachrichten zu sehen.

Dieses Objekt braucht man, um darauf alleine zu sitzen und zu lesen oder bequem zu entspannen.

Dieses Objekt kann von mehr als einer Person zum Sitzen benutzt werden.

Dieses Objekt halt das Essen kihl.
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2

Word Wall — Flashcards (German)

ein ein ein
Fernseher Herd Sessel
eine ein eine
Waschmaschine Kiihlschrank Couch
ein ein ein
Spiegel Trockner Biigeleisen
eine ein ein
Spulmaschine Bett Waschbecken
ein Eine
Schreibtisch Kommode

&
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student /Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template (Japanese)
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (Japanese)
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Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (2) (Japanese)

Student Resource
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 @
Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Flashcards (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student /Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (Persian)
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Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2

Word Wall — Flashcards (Persian)

(16

0590 80 BLYTIEY Jaa
sl (il Jas WEE
44| YR NNEN i

<Y L), | ——
¥ & g =W
-.\",




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Sample House Template (Russian)

Odom

MpayeyHan

CnanbHA BaHHaa komHaTa

FocTuHHasA KyxHs




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2
Word Wall — Household Object Definitions (Russian)

Hwxe npyBeneHbl onncaHns pasnuyHbliX NpeaMeToB AoMallHero obuxoga. Hanuwwuire croea,
KOTOpble COOTBETCTBYIOT 3TUM onuncaHusaM. [pukpenute cnoea k AOCKe KHOMKaMu U coeanHuTe
NX CTPENKaMu C pUCYHKaMMU.

10T npegmMeT ncnonb3dyeTca ana CTUPKU benbs

10T npegmMeT Ucnonb3dyeTca AndA MblTbA NOCYObl

QTOT NpeaMeT UCNonb3ykT, YTOObI NOAOrPeBaTh NULLLY, NeYb UMK XKapUTb

OTOT NpeaMeT UCNOMb3YIOT, YTOObLI CYyLUNTL BriaXXHoe 6enbe

70T npegmMeT UCNosrb3yeTcA, YTOOLI XpaHUTb ogexnay, KOToOpytko Mbl peaKO HOCUM

ATuUM npegmMmeToM nonb3yrTCA OAnA TOro, yTOoObI rNaanTb 6enve

Ha aTtom npeamMmeTe cnAat

Han aTum npeamMeToM Mbl yMbIBAEMCS U YNCTUM 3y6Obl

3TOT NpeaMeT CRyXuT A4ns Toro, YTobbl BUAETH CBOE OTPaXeHue

OTOT NnpeameT CnyXuT Ans Toro, YTobbl HA HEM NUcanu, Aenanu ypoku 1 coaepxanu B nopsake
Heobxoanmble Gymaru

C nomolLLbto 3TOro nNpeameTa CMOTPST pa3BriekaTerbHble NporpamMmmbl U HOBOCTYU

Ha atom npegmeTe ygobHO MOXET nocuaeTb OOUH YenoBeK, YTOObl NoYnMTaTh, OTAOXHYTb U
paccnabuTbcs

Ha aTtom npegmMeTe MOorytT cMaeTb HECKOJIbKO HYenoBEeK

3TOT NpegMeT coxpaHsieT efy B OXMaXaeHHOM COCTOSIHUM

(18




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Extending Vocabulary

INTERNATIONAL LANGUAGES Levels 1/2

Word Wall — Flashcards (Russian)

cTon

TeneBusop Mnuta Kpecno
TUpanbHas
Crupa a XonoaunbHUK OvBaH

MalUMHa

3epkano CywunbHas YTior

MalUMHa

NocynomoeyHas KpoBaTtb PakoBuHa

MawwuHa
NMMCbMEeHHbIN Komop

=
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Writers use signal words and phrases (also called transition words or connectors) to link ideas and help the

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Using Flow Charts and Connector Words - Recipes

reader follow the flow of information. Language learners can benefit from knowledge of signal words as they
are able to expand discourse or writing by linking language pieces coherently and naturally rather than using
isolated phrases for communication.

Purpose

Preview the text structure.
Identify signal words and phrases, and their purposes.
Familiarize students with the organizational pattern of a text.

Payoff

Students will:

make connections between reading and writing tasks in related language texts.

read and reread reading material.

practise their reading strategies of skimming, scanning and rereading; make predictions about the topic
and content as they read and reread; learn signal words; and use the signal words when summarizing.

Tips and Resources

Signal words are words or phrases that cue the reader about an organizational pattern in the text, or show
a link or transition between ideas. For an example, see Student /Teacher Resource, Flow Chart with
Signal Words — Sample Recipe.

A graphic organizer provides a visual way of organizing information and showing the relationships among
ideas (e.g., a timeline, flow chart, or mind map). For an example, see Student/Teacher Resource, Sample
Flow Chart with Signal Words — Sample Recipe and Flow Chart Template — Recipe Descriptions.

Plan follow up activities that require students to use signal words to write in different styles based on
signal word prompts. See Student Resource, Flow Chart Template — Recipes and Descriptions.

Cross-Curricular Literacy: Strategies for Improving Secondary Students’ Reading and Writing Skills, pp. 24-25,
54-55.

Further Support

Before students read an unfamiliar or challenging selection, provide them with the signal words and
related organizational pattern (e.g., first, second, next, following, finally).

Encourage students to scan reading passages to identify signal words and preview the text structure
before they read.

Have students reread an excerpt from a familiar resource that demonstrates specific language use and
signal words that cue a text structure, link ideas or indicate transitions between ideas. Small groups share
and compare findings.

Have students transfer their knowledge of the reading into a template that is guided by connector words
but that requires an alternative form of language (e.g., from commands to prose).

Extend this activity by providing authentic materials for enriched work, such as using cookbooks in the
target language, as demonstrated in Student Resource, Flow Chart Template — Recipes and Descriptions.
Sample materials also follow in German, Japanese, Persian and Russian.
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Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Using Flow Charts and Connector Words - Recipes

What teachers do What students do

Before

e Show a familiar text such as a recipe that
has signal words highlighted (e.g., before,
after, during, next, in addition). Discuss
alternative options.

e Tell students that writers use particular
words to link ideas together and organize
writing, and to help readers understand
the flow of ideas. Ask them to reflect on
such uses in their native languages.

e Have students determine the pattern of
these words and to suggest possible
purposes for them in reading the text.

e Model for students how to use these
words to explain the process for making a
food item rather than using imperative
forms.

Scan the recipe to identify words and phrases.
Read out the recipe.
Review the category of each step in the recipe.

Use the signal words to describe what the recipe
asks one to do without using commands.

During
e Ask partners to prepare recipes.

e Ask students to share their recipes and
then transfer their partner’s recipe into the
template guided by connector words.

e Ask students to use the signal words to
help them read and understand the ideas
and information in the recipe.

Prepare a recipe to share with a partner.
Read partner’s recipe.

Use the signal words as clues to find the meaning
of the text and then explain it orally to partner
using connector words.

After

e Model how to summarize the main ideas
using the signal words and phrases to
organize the summary.

e Create a class chart of the
signal/transition words and how they
might be used to help a reader
understand a text.

e Ask students to describe how using the
signal words helped them to understand
and summarize the content. Students
can record their responses in a learning
log or share orally with a partner.

Write a brief summary of a recipe from an actual
cookbook using the signal words to organize the
summary.

Share orally with the class.
Add relevant words to personal dictionaries.

Notes

21
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Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signal Words — Sample Recipe

After preparing students with the relevant vocabulary and structures pertaining to recipe reading,
organize basic information into a graphic organizer to help students remember the steps needed in
producing a food in the language or culture of study, or of a student’s respective heritage.

Greek Village Salad

First...

Getting the Items

Gather all the necessary ingredients required for Greek Village Salad: tomatoes, cucumbers,

red onions, feta cheese, olive oil, salt, pepper and oregano.

Make sure you have a large mixing bowl, serving spoons, knife and chopping board.

Have pita bread and a toaster oven available if possible.

Next...

Wash cucumbers and tomatoes.
Remove outer skin and layer from onions.
Peel cucumbers.

Initial Preparation

Then...

Slice cucumbers to a thickness of half an inch.

Dice tomatoes.
Chop up onions into half rings.

Preparation of Food

Finally...

Add all prepared ingredients into a bowl.
Crumble feta cheese to cover the salad.
Sprinkle salt, pepper and oregano.
Drizzle olive oil.

Serve with toasted pita bread.

Final Preparations

In conclusion...

(22

Things to Remember

Make sure there is enough salad for everyone (half a cucumber and two tomatoes per person).
Cover the whole salad with olive oil but be careful not to pour too much!
Take care when chopping up vegetables. Exercise caution with the knife!

Check with everyone to be aware of any allergies that may exist.
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions

You’ve already read the recipe for Greek Village Salad where command statements were used under
the headings: First, Next, Then, Finally and In Conclusion.

Now try to write out in regular statements the exact steps that are needed in order to make a Greek
Village Salad using the connector words provided. In other words, describe the process rather than
giving directions.

First,

S

Afterwards,

S

Following that,

@ In the end,

S

In conclusion,

23
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions

Sample Flow Chart Template — Recipes

Recipe
Step1 =
Step2 =
Step3 =
Step4 =
Step5 =
Description

C_

To conclude,

[E
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Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signal Words — Sample Recipe (German)

Griechischer Salat

Die Zutaten holen
Zuerst...

Hole alle notwendigen Zutaten flir einen Griechischen Salat: Tomaten, Gurken, rote Zwiebeln.
Feta - Kase, Olivendl, Salz, Pfeffer und Oregano.

Du brauchst eine grol3e Schissel, Salat-Besteck, ein Messer und ein Hackbrett.

Pita-Brot und ein Toastergrill sollen verfiigbar sein.

Vorbereitung

Dann...

¢ Wasche die Gurken und die Tomaten.
Beseitige die Schale und eine weitere Schicht der Zwiebel.
e Schale die Gurken.

Vorbereitung der

Danach... Zutaten

e Schneide die Gurken in 1,50 cm dicke Scheiben
Schneide die Tomaten in kleine Wiirfel.
e Hacke die Zwiebel in halbe Ringe.

Letzte Vorbereitungen

Endlich...
e Vermische alle vorbereiteten Zutaten in eine Schissel.
e Streue den zerbrockelten Feta-Kase Gber den Salat.
e Streue Salz, Pfeffer und Oregano dariber.
e Traufel Olivenol auf den Salat.
e Reiche den Salat mit getostetem Pita-Brot.

Nicht vergessen!

Zum Schluss...

o Achte darauf, dass es genug Salat fur jeden gibt (eine halbe Gurke und zwei kleine Tomaten
pro Person)

o Bedecke den ganzen Salat mit Olivendl, aber achte darauf, nicht zu viel zu benutzen.
Pass auf, wenn du das Gemiuse schneidest. Sei vorsichtig mit dem Messer!

e Finde heraus, ob jemand Allergien hat.



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions (German)

Du hast das Rezept fur den Griechischen Salat mit den Anweisungen, die sich an dieTemporaladverbien:
Zuerst, dann, danach, endlich, zum Schluss anfligten, schon gelesen.

Versuche nun in normalen Satzen zu beschreiben, wie man einen Griechischen Salat macht, indem du die
Temporaladverbien benutzt. Anders ausgedrickt, beschreibe den Handlungsablauf, statt Anweisungen zu

geben.

Zuerst

S

Dann

S

Danach

@ Endlich

S

Zum Schluss

26
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions (German)

Probiere das Flussdiagramm - Muster aus ------- Rezepte

Schritt1 =
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Schritt5 =
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signal Words — Sample Recipe (Japanese)
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions (Japanese)
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Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signal Words — Sample Recipe (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions (Persian)

Js) Ada e
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart with Signal Words — Sample Recipe (Russian)

[Mocne ycBOEHUs yYeHMKaMu COOTBETCTBYHOLLMX CITOB M KOHCTPYKLMIA, MOMOratLmx NoOHMMaTh
KyNIMHapHbIE peLenTbl Ha PyCCKOM s3blke, MoMecTuTe 6a3oByt0 MHpopMaLnio B rpadonyeckyro
Tabnuuy, 4Tobbl 06NErYMTL 3aNOMMHAHNE 3TANOB B NPUIrOTOBMEHNN HaLMOHanNbHOro 6noaa.

Ipeyeckuli depeseHcKul casam

MoproToBka UHrpuaneHToB

BHad4arne...

e [logroToBbTe BCe HEOOXOAUMbBIE MHTPUAMEHTLI ANS [peyeckoro AepeBeHCKoro canara:
noMmnaopbl, OrypLbl, KpacHbIV fyK, cbip deTa, OfIMBKOBOE Macro, CoMnb, NepeL, U npunpasy
operaHo.

e [logroToBbTe OOMbLUYID MUCKY AN1S1 CMELUMBAHUA NPOAYKTOB, O0ONbLUME canaTHble FNIOXKKK, HOXN,
AOCKy AN Hape3aHust NPoaYyKTOB.

e 3anacurtecb xnebom nuTa, N xenaTernbHO UMETb TOCTEP.

HavanbHaa ctagus

e BbIMbINTE NOMUOOPHLI N OrypLbI.
MouncTute nyk.
o  CHMMUTE KOXYpPY C OrypLIOB.

MpurotoBneHue 6nropa

3amem...

e HapexbTe orypubl IOMTUKaMn TOSLWMHOW B Nosiatonma.
e HapexbTe nommnaopbl Kybrnkamm.
e HapexbTe NyK KonbLamu.

3aBepuatwolias cragus

HakoHeu...
o CnoxuTe BCe NPUrOTOBMNEHHbIE NHIPUANEHTBI B MUCKY M NepemMeLlanTe.
o [locbinbTe canat MenkuMm Kycodkamm ceipa deTa.
e [loconute, gpobaBbTe Nepey n operaHo.
e [lonenTte 0NIMBKOBbIM MacroMm.
e [lopante ¢ xnebom nNuTa, NOAOrpeTLIM B TOCTEPE.

CoBeThbl

B 3aknrovyeHue...

YTtobbl canata XxBaTuno BCEM, UMENTE nosorypua u Aa HeBGOMbLUMX NOMUAOPA HA KaXXAoro.
Hob6aenasa onnBkoBoe Macro, He NeNnTe CIIULWKOM MHOrO.

OcTOpOXHO 0GpalanTeCk C HOXOM NPWU HApe3aHNN OBOLLEN.

Cnpocute BCex NPUCYTCTBYIOLNX, HET NN Y HUX anneprum Ha 3T NpoayKTbl.

[E




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipe Descriptions (Russian)

Bbl y>xe npountanu peuent 'pevecKkoro AepeBeHCKOro canarta, rae ykasaHus obinv gaHsl Nog
3aronoskamu BHavane, Janee, 3atem, HakoHeu v B 3aknioyeHue.

A ceilyac noctapanTech 3anmcaTb B 0ObIMHOM U3NOXEHUN TOYHYIO NOCNen0BaTeNbHOCTb AENCTBUIA,
KoTopasi HeobxoamMma ansi npuroToBuUneHns Mpeveckoro gepeBeHckoro canara. Mcnonbsy1te
npeanoXeHHbIE HUXKE CBA3bIBaloLLME ClOBA.

CHavana,

S

3arem,

S

Mocne aToro,

@ B KoHUe,

S

B 3aknio4eHue,
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Finding Signal Words

INTERNATIONAL LANGUAGES Levels 1/2
Flow Chart Template — Recipes and Descriptions (Russian)

PeuenT
Bo-nepBrix =
Bo-BTopbIx =
B-Tpetbux =

B-uerBepTBIX =

B-ms1TBIX =
OnucaHue
Bo-nepBhbIXx,

OGpaseuy 3anonHeHusa Tabnuubl - PeuyenTbl

Mocne TOrO,
B koHUe, %

B 3aknto4yeHue,
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Using Concept Maps — Everyday Meals

A concept map is a way to visually organize your understanding of information. It is hierarchical in nature,
beginning with the subject or topic at the top or side of the page, and then branching into sub topics and
details. In the early years of study in an international language, such graphic organizers can catalogue new
vocabulary and demonstrate relationships between thematic content and the learner’'s own experiences.

Purpose

e Record ideas during reading.
e See the relationships among ideas, and distinguish between main ideas and supporting details.

Payoff

Students will:
e remember important details from the text.
e organize information in a memorable and accessible way to help with studying.

Tips and Resources

e Brain-based research shows that visual organizers, such as concept maps, can be highly effective in
helping students who struggle with reading and writing.

o If possible, provide students with several samples of concept maps that look different so that they get a
sense of how concepts can be organized.

o Concept maps can also have words written on the lines that join the bubbles to show the relationships
between the items.

e Concept maps generally do not use colour or pictures. They are meant to show the connections between
ideas and the hierarchy of those ideas. In the language classroom, pictures can be used as cues in order
to elicit appropriate writing and oral answers.

e Spend time deconstructing the concept map and pointing out connections between topics and ideas.

o To help students get started with concept mapping and to demonstrate a practical example, see
Student/Teacher Resource, Concept Map — Food Sample.

o For a different graphic organizer that allows students to organize new language as is personally relevant
to them, see Student Resources, Concept Map — Food (Personal Sample A and B).

e Extension activities based on the theme can be done using other formats to categorize and re-categorize
content based on authentic, self-created text or personal experiences. See Student Resources, Concept
Map, Food Extensions A and B.

Cross-Curricular Literacy; Strategies for Improving Secondary Students’ Reading and Writing Skills, pp. 36-37.

Further Support

e Pair students or put them in groups to read a specific text and create their concept maps.

¢ Encourage students in pairs or groups to choose one person who will read the text aloud first while a
partner or group member records single words that represent main ideas or details.

e Use a variety of concept maps to organize the new language in different ways and for different purposes
in all language skill areas.

e Sample materials also follow in German, Japanese, Persian and Russian.




What teachers do What students do

Before

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Using Concept Maps — Everyday Meals

Review key vocabulary associated with
the theme (e.g., food).

Ask students to listen for and note the
vocabulary that is characteristic of the
unit.

Engage students in discussion about the
ideas presented in the class.

Show a sample concept map and record
additional items.

Ask students to suggest words to write on
the lines between the concept map
bubbles, to think of the connectors and to
describe orally the connections among
items.

Brainstorm on the various food items that

constitute meals within the appropriate categories.

Use any text or dialogue provided to follow
concept map activities.
Listen and record ideas.

Contribute ideas and suggestions to the class
discussion.

Discuss how items link together on the concept
map.

During

Provide information about meal times in a
context where the international language
is spoken.

Assign a simple reading with information
on meals.

Challenge students to begin creating a
concept map based on the overall topic
and sub-topics.

Read the text provided by the teacher to
understand meals in a context of the
culture/language of study.

Create a concept map to catalogue the foods
often eaten in the culture of study and the context
around mealtime.

Complete the concept map provided based on the
information available and using the experience of
working with concept maps.

After

Put students in pairs to share and
compare their concept maps and to
compare the two different concept maps
presented thus far. Have students use
the Concept Map — Personal Sample B as
an example of comparing information
from previous concept maps.

Ask students to discuss and reach
consensus on the main ideas.

Challenge students to add their
suggested words to the connecting lines
between the bubbles.

Encourage students to link unit content to
their own personal lives by using
extension activities with alternative
concept maps. Or, have students use
alternative concept maps when reading
about another student’s experiences.

Compare and discuss differences between two
concept maps. Fill in a new concept map that
seeks comparisons to determine similarities and
differences in the dining experiences within two
contexts.

Work individually to use vocabulary of this unit to
explain own mealtime experiences or those
provided by others. Organize and re-classify
information.

Notes
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Sample

This concept map shows the possible meals for one Canadian. There are other options too.
Add food to the concept map.

Breakfast

|

MEALS

Lunch

|

» Pancakes
« Cereal

« Eggs

« Sausage
o Toast

o Milk

« Juice

e Fruits

« Porridge
« Croissant

COMMON FOODS:

COMMON FOODS:

« Sandwiches
e Soup
o Salad

« Pita bread with
filling

e Sushi

e Tortillas

Dinner

|

Snacks

|

COMMON FOODS:

[E

COMMON FOODS:

« Chicken

« Pasta
 Rice
 Potatoes

o Stir fry

e Meat pie

« Steak

« Vegetables
« Fish/seafood

e Fruit

e Yoghurt

e Vegetables
« Water

o Milk

» Crackers

e Cheese




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A)

Look at the example of meals in the concept map of one Canadian. Based on your own
reading and research of a culture/region/country and the foods typical of the people/ place, fill
in this concept map.

MEALS

. ] [ Times: ]
_inner >

C—

- ] [ Times: ] /Common Foods:\
/Common Foods:\




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B)

Compare your typical meals with those of the culture of study.

In Common
Here There

42




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels1/2
Concept Map — Food Extensions A

Use this chart to record the food that you have eaten this week. Be prepared to share the
information with a fellow student next week.

Monday Tuesday Wednesday Thursday Friday

Breakfast

Lunch

Dinner

Snacks




[E

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions B

Student Resource

Look at the chart of the food you have eaten this week. Put the items from your chart into the

categories below.

Dairy

Meat and Protein

Grains and Cereals

Fruits and Vegetables




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Sample (German)

Dieser Entwurf zeigt die moglichen Mahlzeiten eines Kanadiers/einer Kanadierin. Es gibt auch
andere Mdglichkeiten. Fuge Nahrungsmittel zu diesem Entwurf hinzu.

Friihstiick

|

Mahlzeiten

Mittagessen essennm

|

Abendessen

UBLICHES ESSEN:

e Pfannkuchen
e Zerealien

o Eier

o Wurst

e Toast

e Milch

o Saft

¢ Obst

o Haferbrei

e Croissant

UBLICHES ESSEN:

Sandwiches
Suppe

Salat

Gefllltes Pita Brot
Sushi

Tortillas

!

Zwischenmahlzeit

UBLICHES ESSEN:

Huhn.

Nudeln

Reis

Kartoffeln

Kurz Angebratenes
Fleischpastete
Steak

Gemduse

Fisch/Meeresfriichte

!

UBLICHES ESSEN:

e Obst
Joghurt

Gemlse

Wasser
Milch

Kekse

o Kase

[E
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A) (German)

Schau dir die Beispiele fur Mahlzeiten in diesem Entwurf eines Kanadiers an. Trage in
diesen Entwurf, basierend auf deiner eigenen Recherche, das typische Essen der
Menschen einer Kultur/Region/Land ein.

Mahlzeiten

= ] ECm——

] [

Mittagessen

/Ubliches Essen: \ /Ubliches Essen: \
[ Wo: ] [ Zeiten: ]

/[.'Ibliches Essen: \




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B) (German)

Vergleiche deine typischen Mahlzeiten mit denen der Kultur, die du studierst.

Gemeinsam
Hier Dort

47
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions A (German)

Benutze diese Tabelle, um aufzuschreiben, was du in dieser Woche gegessen hast. Stell dich
darauf ein, dass du diese Information nachste Woche mit einem/einer Klassenkamerad/in

austauschen wirst.

Montag

Dienstag

Mittwoch

Donnerstag

Freitag

Friihstiick

Mittagessen

Abendessen

Zwischen-
mahlzeiten




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Mp — Food Extensions B (German)

Schau dir die Tabelle mit deinem Essen von dieser Woche an. Setze die Lebensmittel von
deiner Tabelle in die folgenden Kategorien-Felder ein.

Milchprodukte

Fleisch und Protein

Getreide und Zerealien

Obst und Gemiise




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Sample (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A) (Japanese)

IZIEA LA 7= = HD
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B) (Japanese)

CA Iz 1EFA CA = e H oD

AFENEH R ANDLLSBXLEAY

. io‘iiﬁ . 7= "b@ —
2 [/ R~ A A
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 @

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions A (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Mp — Food Extensions B (Japanese)

ZhlwI Tz - Ho

Al BRI AEYE
D

Student Resource
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Sample (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A) (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B) (Persian)

i€ dlie sk dalllae Kaa B L) 38 3 sae g4l gal

Jsana gl
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions A (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Mp — Food Extensions B (Persian)

o

arah (il 31y Jagal )3 3 e 3 ) ge ) ARG Alea ) )3 A Ax S An i gal 4y

a0 sl ga
bl
O g Cud S
w\l .

Gl s 5 Sl o e




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2

Concept Map — Food Sample (Russian)

B aToi Tabnuue npuBeaeHsbl NpumMepbl TOro, YTo eaaT kaHaaubl. CylecTByoT 1 apyrue
BapuaHTbl. [JoNonHUTE CNNCKM Ha3BaHUS NPOAYKTOB B Tabnuue.

3ABTPAK

|

NnonaHUK

|

e BnuHbI
e Xnonbs
e Anya

« Konb6aca
e [peHku
e Monoko
e Cok

o OpyKTbI
o OBcsHKa

« KpyaccaH

OBbIYHbIE BIIOOA:

OBbIYHbLIE BNIOOA:

e byTtepbpoapl
o Cyn
o Canart

e Xneb nutac
BETYMHOM

e Cywm

o Jlenewkun

EOA

OBE[

|

JIEFrKAA
3AKYCKA

|

OBbIYHbIE BNIOOA:

o Kypuua

e [Jlanwa

e Puc

o KapTtodensb

o Kawa

e MsacHown nupor
o bBudrekc

e Pbiba

o MopenpoagykTbl

OBbIYHbLIE BNIOOA:

OpyKThI
Worypt
OBowwm
Bopga
Moroko
[MeyeHbe

Cblp




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample A) (Russian)

NMPUEM MNMULLA

[Bpewm: | [ Bpemn: ]

=
Crom

/06b|q|.|b|e 6,-"0‘,13:\ [ Frpe:_ ] [ Bpems: ] KOGbI‘-IHbIe 6mo,qa:\
/Oﬁbl‘-lele 6mop,a\




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food (Personal Sample B) (Russian)

CpaBHuTe 06bI4HYO ons Bac eay ¢ epgon, kotopas TunmuyHa gnst Poccuu.

OBLUEE
30ECb | TAM
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions A (Russian)

3anunwwuTe B Tabnuue 4yto Bbl enun Ha aTon Hegene. byabTe roToBbl Ha crieaylowen Hegene
NoAEeNUTbLCA 3TON MHpOopMaLMeENn CO CBOMMM OQHOKNACCHUKaMMU.

NoHepgenbHUK BTopHuUK Cpena YeTBepr MatHuua

3ABTPAK

MONgHUK

OBEf

JIETKAA
3AKYCKA




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Sorting Ideas Using a Concept Map

INTERNATIONAL LANGUAGES Levels 1/2
Concept Map — Food Extensions B (Russian)

MocmoTpute Ha Tabnuuy, B KOTOPOKM yYka3aHo, YTo Bbl env Ha aton Hepene. Pacnpepenute
3Ty efy Mo HWXe YyKa3aHHbIM KaTeropusam .

Mono4Hble n POAYKTbI

Msico n npoTteuH

[E

3epHOBbIe U Kawu

OBowm n hpyKThbI







THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Reading Between the Lines (Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — In the Community

An inference is the ability to connect what is in the text with what is in the mind to create an educated guess.
(Beers, 2003).

Making inferences from words that are read or spoken is a key comprehension skill. Students may miss vital
information if they fail to make appropriate inferences. Language learners can increase comprehension of
units by thinking of possible vocabulary and descriptions based on information embedded in texts. Practical
real life examples of texts can be used to enable the language learner to fully comprehend meaning and
ultimately function effectively in another language.

Purpose

e Draw meaning from text — through explicit details and implicit clues.
e Connect prior knowledge and experiences to the text in order to make good guesses about what is happening,
may have happened or will happen in the future.

Payoff

Students will:
e develop greater awareness that texts can be understood on more than one level.
e become capable and confident in comprehending the subtle meanings in texts.

Tips and Resources

o Explicit details appear right in the text.

e Implicit details are implied by clues in the text. Readers are more likely to recognize implicit details if they
relate to prior knowledge and experiences.

e Inferences are conclusions drawn from evidence in the text or reasoning about the text.

e Use inferences on thematic units in order to review key vocabulary and expand language use by having
students decide on answers to descriptions or illustrations.

e Provide students with authentic writings in the international language so that reflection on meaning can
be practical and applicable to daily life uses.

e You can encourage students to make inferences by providing sentence starters indicative of their levels (I
think that..., My opinion is..., However,...).

e For more information, see Student Resource, Inferencing — Where Do We Go? and Student Resource,
Inferencing — What’s That Sign?

When Students Can’t Read: What Teachers Can Do, Chapter 5.

Reading and Writing for Success, Senior, pp. 262-263.

Cross Curricular Literacy; Strategies for Improving Secondary Students’ Reading and Writing Skills, pp. 26-27,
48-49.

Further Support

e Provide additional opportunities for students to practise making inferences with thematic texts in pairs or small
groups and as whole class activities.

¢ Pair native and non-native speakers for some activities. Enlist native speakers for descriptions to use for

inferencing.

Sample materials also follow in German, Japanese, Persian and Russian.

(o)




What teachers do What students do

Before

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — In the Community

Explain to students that some information
is stated explicitly in the text (for example,
names and definitions). On the other
hand, sometimes readers must draw a
conclusion about what is meant based on
clues in the text. This strategy is called
“making inferences” or good guesses, and
is also referred to as “reading between
the lines”.

Distribute Student Resource, Inferencing
— Where Do We Go?

Ask students to read the situations
described and determine which place in a
community or neighbourhood could be
required for each situation and why.

Listen to the explanation on inferencing and
reflect on its importance when studying a new
language.

Read the first situation on the handout and reflect
on the information provided.

Make inference about the meaning in the first
situation, understanding the language required.
Reflect on possible places that come to mind
when reading about the situation.

During

Direct students to read the remaining
situations on the handout.

Engage the whole class in discussion
about the meaning to be inferred from
each situation. Students can work in
small groups or independently to
determine the places inferred by the
situation.

Infer meaning from the clues in each statement on
the handout.

Provide various interpretations of the situations
described in each statement.

Decide which place in the community is ideal for a
visit based on what is understood and based on
knowledge of the theme.

After

Help students to transfer the skill of
inferring meaning by providing a sample
of authentic texts or pictures of posted
signs from real life that require them to
make inferences. See Student Resource,
Inferencing — What’s That Sign? Have
students decide on the identification of
location and the actions allowed and not
allowed from the signs provided.

Practise inferring meaning of signs from the texts
or from various pictures of signs presented in the
target language.

Discuss context of signs in everyday life and/or
future travel opportunities.

Notes
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Engaging in Reading: Reading Between the Lines

(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2

Inferencing — Where Do We Go?

Student Resource

Read the following and decide which neighbourhood places may be possible destinations for
these situations. Explain your answers.

10.

11.

12.

(o)

The family car is running on empty.

Your three-year old brother needs to be picked up on the way
home.

The class is making gazpacho tomorrow and ingredients are
needed.

You need to refill your prescription.

You want a book to read this weekend but would prefer not to
buy one.

There is a family medical emergency.

Your friends want to see a current film with you.

You need to save your babysitting earnings.

It's time to get in shape.

You've heard about a classic film that’s not playing on
television.

There is an empty fishbowl in the house.

Your parents want you to help to plan a trip.

Place




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — What’s That Sign?

Read the signs below.

Think about the possible places where these signs could be found.

Please ensure that your bags
are clearly identified.

~
Guests must use their key to access
the elevator and for entry after hours.

Please do not use a flash in
order to protect the artwork.

Towels and lockers are provided
to members only.

BATHROOMS ARE FOR
CLIENTS ONLY.

All sales
are final!

A minimal fee is applied to
all currency exchanges.
Respect the reading time of others
— turn cell phone ringers off.

Swim at your
own risk. )

What you can do

What you can’t do
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Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (German)

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Lies die nachfolgenden Satze und entscheide, welche Orte in der Nachbarschaft mdgliche
Zielorte fur diese Situationen sind. Erklare deine Antworten.

10.

11.
12.

(70

Der Familienwagen hat fast kein Benzin mehr.

Dein dreijahriger Bruder muss auf dem Nachhauseweg
abgeholt werden.

Die Klasse macht morgen Gazpacho, und dafur werden die
Zutaten bendotigt.

Du brauchst eine Neuverordnung deines Rezeptes.

Du mdchtest dieses Wochenende ein Buch zum Lesen haben,
aber du mochtest kein neues kaufen.

Es gibt einen Notfall in deiner Familie.

Deine Freunde mochten einen aktuellen Film mit dir sehen.

Du musst deinen Verdienst vom Babysitten sparen.

Es ist Zeit, wieder in Form zu kommen.

Du hast von einem klassischen Film gehort, der nicht im
Fernsehen lauft.

Es gibt ein leeres Goldfischglas im Haus.

Deine Eltern wollen, dass du ihnen bei der Planung einer
Reise hilfst.

Ort




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — What’s That Sign? (German)

Lies die folgenden Schilder.

An welchen mdglichen Orten kdnnten diese Schilder stehen?

Bitte achten Sie darauf, dass lhre
Taschen deutlich gekennzeichnet sind.

Giiste miissen ihre Schliissel fiir den
Fahrstuhl benutzen und um zu spiter
Stunde ins Haus hineinzukommen.

Bitte benutzen Sie kein Blitzlicht
zum Schutz des Kunstwerks.

Handtiicher und Schlie3facher werden nur
Mitgliedern zur Verfligung gestellt.

i

Toilettenbenutzung
nur fiir Kunden.

Keine Riickgabe bei
reduzierter Ware!

Eine Mindestgebuhr wird bei jedem
Wahrungs-Umtausch erhoben.

Respektieren Sie die Lesezeit
anderer-stellen Sie Ihr Handyv ab.

Schwimmen auf
eigene Gefahr! )

Was kann man?

Was kann man
nicht?
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@ THINK LITERACY: Cross-Curricular Approaches, Grades 7-12
Student Resource

Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 @
Student Resource

Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (2) (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — What’s That Sign? (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — What’s That Sign? (Persian)

o300 g€ 48 3 58 (ialas i

S o

LS saldiu) GLEAIS ) b s la) ) am

255 osliid 5N 3 o i

Sl 3 eliae! (ol dadh a5 Ll g3
Sl am‘ﬁﬂiﬁ

k:.\..\.u‘ /'11.5 S..\..\:';A.A

I SR
25 o 4 K

<
[ el g sl ) oaliind (sl lags

b 5 et sl M Jilaa

2 gl Al

Galiag 3G o ial ¢ 50 aaltas gla ) 4

76

WS Wl B e S

= o




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Engaging in Reading: Reading Between the Lines
(Inferences)

INTERNATIONAL LANGUAGES Levels 1/2
Inferencing — Where Do We Go? (Russian)

npOHMTaﬁTe onuncaHua crieayrwnx CI/ITyaLl,I/IIz n pewnTte, Kyaa Bbl nonageTe B 9TUX crnyyadax.

10.

11.

12.

bak Ballen MalmHbl NOYTH NYCT.

Mo nyTn gomon Bam Hago 3abpartb TpexneTHero bpaTa.

B Bawem knacce 3aBTpa 6yayT rotoBUTb €4y U BaM
Heo6XxoanMO KynuTb NPOAYKTHI.

Bam Hapgo 3akasaTb nekapcTso

Bawm Hapgo npo4YnTaTb KHUTY B onwxanwune BbiXxoaHbIe, HO Bbl
He XxoTenu Obl NnoKynaTb ee.

KTo-TO B BaLlen cembe Hy>XgaeTcsa B CKOPOU MeaNLMHCKOW
NOMOLLN.

Bawu apysbs XOTAT BMeCcTe ¢ BaMW NOCMOTPETb HOBbLIW
dounbm.

BaM Hy»XHO COXpaHWUTb AeHbIN, KOTopble Bbl 3apaboTany,
npucmaTtpuBas 3a COCeICKUM PeBGEHKOM.

Bam nopa npuBecTtun cebs B XOpoLUyo CNOPTUBHYO hopmy.

Bbl crnbiwann o knaccudeckom punsme, Kotopbin He ByayT
nokasbiBaTb NO TENEBM30PY.

Y Bac B JloMe eCTb NyCTON akBapuyM.

Bawwu poantenu nonpocunu Bac NOMoYb CnfaHMpoBaTb
nyTellecTseue.

MECTO




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels1/2
Inferencing — What’s That Sign? (Russian)

[MpounTtanTe Hagnucu, NpuBedeHHbIe Huxe. [ogymanTe 0 BO3MOXHbIX MecTax, rae

OHM Mornu 6bl Bam NOBCTpeYaTbCA.

Moxanyncrta ybeantecb B HanM4umn Ha
Baraxe ApsbIKOB C BaMMMN AaHHBIMU

[ns nonb3oBaHus NMMATOM 1 ANst BXOAA B
34aHue nocne paboyero aHs noceTuTenu
[OIDKHbI NOMb30BATLCS CBOMMM KITHOYaMm

—

MMoxanyicra, He Nonb3ynTech
(hOTOBCMbILIKOW, TOObI HE NOBPEAUTD
MPOM3BEOEHUS WCKYCCTBA.

\

IMosioTeHa ¥ MKAPYUKH TOJIbKO
JJIS1 IOCTOSTHHBIX YIECHOB KJIy0a

TYAJET
(TOJIBKO IJIST KJINMEHTOB)

PACIIPOJAKA
KyniieHHble TOBapbI
BO3BPaTy He MOJJIe:KAT

3a BallOTHO-OOMEHHBIE onepannu
B3UMACTCAId MUHHUMAJIbHAA o1jiara

VYBaxali 1 Ipyrux yuTaresieu,
OTKJIFOUX MOOWITBHBIN TenehoH

PUCKYCIIb KU3HbBIO

Kynascs 3x1echk, Th )
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YTto Bbl MOXeTe
caenartb?

Yero Bbl He
MoOXeTe caenaTtb?







THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
| Read/l Think/ Therefore — Weather Reports

Readers draw conclusions based on the ideas and information that they read from one or more sources.
Providing a graphic organizer before reading helps students to organize their thinking during reading in order
to analyze, make inferences and draw conclusions after reading. Language classrooms can utilize such
strategies in order to expand student language and enrich linguistic competencies regardless of the level of an
individual learner. Tasks using this strategy can be modified to accommodate language needs and abilities.

Purpose

e Actively use prior knowledge and experiences when reading.
e Read and respond to the important concepts and issues in the course, making inferences and drawing
conclusions.

Payoff

Students will:
e develop content and opinions for persuasive writing.
e become thoughtful speakers during whole-class and small-group discussions.

Tips and Resources

o Drawing conclusions involves gathering information and deciding what the information means.

e See Student /Teacher Resource, Drawing Conclusions - Weather Report Sample. This sample illustrates
the thinking process that a reader might follow to gather information, reflect, and draw a conclusion in a
practical manner, relevant to learners of an international language.

o Also see Student Resources, Drawing Conclusions — Weather Reports and Drawing Conclusions —
Weather Report Summaries. The weather reports provide further readings to be used with the graphic
organizers of weather report summaries. These help students organize their thinking while they are
reading and will require making inferences and drawing conclusions. In column one (I Read), students
record the relevant information from the text. In column two (I Think), students record what they know
about that information and what they think it means. In the bottom row (Therefore), students record their
conclusion based on all of the information gathered and their prior knowledge. For learners at these
language levels, specific criteria can also be linked to the “Therefore” section. For example, based on
what is understood by the weather reports students decide what is the appropriate clothing to wear, what
things should be taken along, and how one plans a day, etc.

e Communicative uses of time aspects can be incorporated.

Cross-Curricular Literacy: Strategies for Improving Secondary Students; Reading and Writing Skills, pp. 50-51.
Reading in the Content Areas: If Not Me Then Who?, pp. 41-55.

Further Support

e Encourage students to use their real-life experiences as models for drawing conclusions.

o Create a wall chart to illustrate the strategy | Read/l Think/Therefore and post it as a reference for
students.

e Use authentic materials from various forms of media (newspapers, advertisements, packaging, TV and

radio spots and other realia) to make content more practical.

Sample materials also follow in German, Japanese, Persian and Russian.

(o0




What teachers do What students do

Before

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
| Read/l Think/ Therefore — Weather Reports

Select a text (weather report) related to
the current theme or topic. Create
questions or prompts to guide facility with
the reading.

Have students identify key words that
trigger ideas. For example, key weather-
related words in a weather report will
assist in acquiring unfamiliar words.

Read the weather report provided and identify key
words that are familiar, related to this theme.

Discuss what is understood in this reading
passage and seek clarification of new words.

During

Using a transparency, ask the class to
consider responses to the | Read, | Think,
Therefore sections, based on the weather
report.

Provide possible answers to students
from the transparency and record any
new possibilities.

Consider answers to | Read, | Think, and
Therefore statement openers based on
comprehension of the reading.

Check out the teacher’s suggestions and offer
ones that can also be recorded.

After

Review the information gathered in the /
Read/IThink/Therefore sections and open
discussion to other possibilities.
Distribute new weather report texts with
graphic organizers (weather report
summaries) to pairs or small groups.
Review instructions on completing the /
Read/l Think sections and provide
examples of the types of information
students can seek out for the Therefore
section.

Ask students to read their sample weather
reports and share their summaries from
the graphic organizers with the whole
class.

Review how information from the weather report
provided information for the I Read//
Think/Therefore template.

Read new weather reports provided by the
teacher and discuss in pairs or small groups to
ensure comprehension.

Fill out the weather report summaries.

Prepare to share the weather reports and
summaries with the whole class.

Notes
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels1/2
Drawing Conclusions - Weather Report Sample

Weather Report Sample

e Gusty winds, traveling at 30 km/hour
e Partly sunny with grey skies in the afternoon

e Temperatures: high of 10°C, low of 2°C

« Isolated showers in the early evening

| read... | think...
It's windy. It will be dry for most of the day.
It's cool. It will probably rain when it is dark only.
It will rain in the evening. It sounds like an autumn (or possibly a spring)
day.
Therefore...

| need to wear a jacket today.
| should take an umbrella with me if | am coming home late.
| have to be prepared for windy weather.

| can still take my sunglasses.



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports

Read these brief weather reports. Think about what is written. Make decisions for
your day based on these reports and fill in the weather report summaries.

Weather Report #1

High today of -1°C

Low overnight of -10°C, wind chill -20°C
Winds are light

Snow beginning in the afternoon with an accumulation of 10 cm
Partly cloudy

Weather Report #2

Overcast skies

Temperature range 10°C to 14°C /I I/
Strong winds throughout the day

Scattered showers

Chance of afternoon thunderstorms

Weather Report #3

Sunny and humid

A low of 22°C in the evening

Day time high of 29°C, 35°C with humidity
UV index is high
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports Summaries

Weather Report Summary #1

Student Resource

| Read...

| Think...

Therefore... (Think about how you will prepare for the day, what you will wear, etc.)

Weather Report Summary #2

| Read...

| Think...

Therefore... (Think about how you will prepare for the day, what you will wear, etc.)

Weather Report Summary #3

| Read...

| Think...

Therefore... (Think about how you will prepare for the day, what you will wear, etc.)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions - Weather Report Sample (German)

Beispiel fur einen Wetterbericht

e stlirmische Winde bei einer
Geschwindigkeit von 30 km/h

o Stellenweise sonnig mit Bewdlkung am
Nachmittag.

o Hochsttemperaturen liegen bei 10°C,
Tiefstwerte liegen bei 2°C

e Isolierte Schauern am friihen Abend.

Ich lese... Ich denke...
Es ist windig. Es wird fast den ganzen Tag trocken sein.
Es ist kiihl. Es wird wahrscheinlich erst regnen, wenn es dunkel ist.
Es wird am Abend regnen. Es klingt wie ein Herbst- (oder vielleicht wie ein Frihlings-)
Tag.
Deshalb...

Ich muss heute eine Jacke anziehen.

Ich sollte heute einen Regenschirm mitnehmen, wenn ich spat nach
Hause komme.

Ich muss auf windiges Wetter eingestellt sein. Ich kann noch
meine Sonnenbrille mithehmen.



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports (German)

Lies diese kurzen Wetterberichte. Denk daruber nach. Triff aufgrund dieser Berichte
Entscheidungen fur deinen Tag, und fllle die Wetterbericht-Zusammenfassungen

aus.

Wetterbericht #1

Hdchsttemperatur -1°C

Tiefstwerte uber Nacht -10°C,Windkaltefaktor -20°C
Leichte Brise

Schneefall am Nachmittag mit einer Anhaufung von 10cm
Zum Teil bewdlkt

Wetterbericht #2

bedeckter Himmel ll ll
Die Temperaturen liegen bei 10°C -14°C

Heftige Winde wahrend des ganzen Tages

Vereinzelte Regenschauern

Moglichkeit von Gewittern am Nachmittag

Wetterbericht #3

86

Sonnig und schwdl

Tiefstwerte am Abend 22°C

Hochsttemperatur am Tag 29°C, mit Luftfeuchtigkeit 35°C
Der UV-Index ist hoch



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusion — Weather Reports Summaries (German)

Wetterbericht-Zusammenfassung #1

Ich lese... Ich denke...

Deshalb... (Uberlege dir, wie du dich auf den Tag vorbereitest, was du anziehen wirst, usw.)

Wetterbericht-Zusammenfassung #2

Ich lese... Ich denke...

Deshalb... (Uberlege dir, wie du dich auf den Tag vorbereitest, was du anziehen wirst, usw.)

Wetterbericht-Zusammenfassung #3

Ich lese... Ich denke...

Deshalb... (Uberlege dir, wie du dich auf den Tag vorbereitest, was du anziehen wirst, usw.)
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@ THINK LITERACY: Cross-Curricular Approaches, Grades 7-12
Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels1/2
Drawing Conclusions - Weather Report Sample (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports (Japanese)
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Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusion — Weather Reports Summaries (Japanese)
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Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports (Persian)
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Student Resource

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports Summaries (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions - Weather Report Sample (Persian)
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Student/Teacher Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions - Weather Report Sample (Russian)

OBPASEL NMPOIrHO3A noroabl

MopbiBbl BeTpa Ao 30 km/yac

e BpemeHamu conHe4vHo, nocne nonyaHs
obnayHocTb

e MakcnmanbHasa TemnpaTypa B TeYeHue
aHA +10°C, MuHnmanbHaga +2°C

e Beuepom BpemeHamu HeEOONbLLOW OOXAb

A NMPOYUTAI... A OAYMALO...
BeTpeHHO Byaet cyxo 6onbLuyto YacTb OHSA
MpoxnazHo Korga Ha4yHeT cMepKaTbCsl MOXET MOWUTU OOXAb.

[eHb 6yaeT NoxoX Ha OCEHHUI (MNN BECEHHUN).
Beuepom Byget aoxab

NO3TOMY...

CeroaHsi Hao HageTb KypTKy.
A gomkeH B3sTb 30HTUK, ecnn cobuparocb BEPHYTLCA JOMOW NO34HO.
Hapgo 6bITb roTOBLIM K BETPEHHOWN noroae.

He mewaeT B39Tb C COOOM TEMHbIE OYKU.




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Getting Ready to Read: Previewing a Text

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports (Russian)

MpounTtanTte KpaTkme NporHo3bl norofbl. NMogymante. Ha 0CHOBaHHUM AaHHbLIX NPOrHO308
NPUMNUTE peLleHnsa Ha OeHb U 3anunTe UTOrM B NpMBEeAEHHOW Ha crnefyowen cTtpaHuue
Tabnuue.

NMPOMHO3 Ne 1

e MakcmmanbHaa Temnpartypa B TedeHue gHa -1°C

e MuHumanbHasa Temnpatypao B TedeHune gHs -10°C, ¢ ydeTtom BeTpa -20° C
e Hebonbwon BeTtep

o [locne nonygHsa oxupaaeTcs cHer, o 10 cm

e Jlerkas obna4yHoCTb

NMPOHO3 Ne 2

e CnnowHas obna4yHocTb

e Temnepatypa B npegenax ot +10°C go +14°C
e B TeyeHue gHSA cunbHbIV BETEP

e MecTtamun goxapb

o [locne nonyaHAa BO3MOXHa rposa

NMPOIHO3 Ne 3

o CoOnHeYyHo 1 BNaxHo

e Beuepom Temnepatypa cHusntca go +22°C

e [lHem TemnepaTtypa gocturHeT +29°C, a ¢ y4eToM BriaxXHoctn — +35°C
e BbICOKMI MHOEKC YNbTPanoneToBoro n3ny4yeHuns
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Student Resource

Reacting to Reading: Drawing Conclusions

INTERNATIONAL LANGUAGES Levels 1/2
Drawing Conclusions — Weather Reports Summaries (Russian)

BbiBoAbl 3 nporHosa Ne1

A npouutan(a)...

A aymaso...

MoaTtomy... (Modymaime, kak Bam nod2omogumscsi K 9mum o200HbIM yYCI08USIM, Ymo Hadems u m.o.)

BbiBoabl n3 nporHo3a Ne2

A npouutan(a) ...

A aymaso...

MoaTomy... (Modymaiime, kak Bam nod20mosumscsi K 3mum Mo200HbIM YCI08usiM, Ymo Hadems U m.0.)

BbiBoabl u3 nporHosa Ne3

A npouuTan(a)...

A aymaro...

MoaTomy... (Modymaiime, kak Bam nod2omogumscsi K 3mum no2o0HbIM yCIo8UsiM, Ymo Hadems u m.o.)







98

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Language Learning

Good readers ‘wake up’ and use the information they have about a topic in order to help them understand
what they are reading. (Cris Tovani, 2000)

Graffiti is a collaborative learning strategy that can be used before or after an assigned reading involving
students working in groups to generate and record ideas on chart paper. The teacher sets up as many chart
pages as there are groups. On each chart page, the teacher writes a topic related to the assigned reading.
The groups travel in rotation from chart to chart, writing responses to the topic and to the comments previously
written by other groups.

Purpose

e Provide an opportunity for students to make a personal connection to a topic or unit of work by expressing
their opinions, demonstrating their understanding of the assigned text, and making connections to their
prior knowledge and experience.

Payoff

Students will:
e connect their personal knowledge and experience with a curriculum topic or issue.
e expand their understanding of the reading by seeing and hearing the ideas and opinions of others.

Tips and Resources

e Assign arole to each group member. For sample role descriptions see the Group Roles strategy in the
Oral Communication section of Think Literacy: Cross-Curricular Approaches, Grades 7-12 p.158 and in
the International Languages Supplement, p. 30.

e Each group uses a different coloured marker. Each station has a specific question. See Student/Teacher
Resource, Graffiti Responses — Group Questions on Language Learning.

o After a specified period, and at a specific signal, each group rotates clockwise to the next chart page until
the group has travelled full circle and arrived back at its original station.

e The rotation and recording aspect of the strategy should be limited. If groups have too much time at any
chart page, there won’t be anything for subsequent groups to write.

e Subsequent groups may comment on what is already written or add new information and ideas to the
chart page. Question marks can be used for clarification or to indicate language not understood.

o See Teacher Resource, Graffiti Responses - Sample Text on Language Learning. This could be used in
the first language at the start of an international language program to raise awareness on the topic.

o For step-by-step instructions on leading the class through the graffiti strategy, see Teacher Resource,
Graffiti Strateqgy — Sample Procedures for Language Learning Awareness.

e Provide groups with instructions. See Student Resource, Graffiti Responses — Group Instructions for
Language Learning. Use follow up strategies such as graphic organizers to summarize text information.
See Graffiti Responses — Summary Sheet on Language Learning.

Further Support

e Pre-teach some vocabulary related to the topic. Consider putting key terms on a word wall.

e Assign the role of reporter to two students, to ensure that new and experienced learners work
cooperatively.

e Sample materials also follow in German, Japanese, Persian and Russian.

N




What teachers do What students do

Before

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Language Learning

Assign the reading to students.

Determine how many groups you will have in
the class, and set up a corresponding number
of “stations”. At each station, put chart paper
and a different coloured marker. On each
page, post one question related to the reading.
Define graffiti for the class or ask students for
definitions.

Explain the graffiti process to students. Groups
of students will begin at a chart paper page,
choosing one student to record their
information and ideas with a coloured marker.
Provide the sheet of instructions to students.
Ask students to work together and decide on
duties for recording and reporting within their
groups, depending on the amount of roles and
students in each group.

Read the assigned text. Seek
comprehension on important words.

Listen carefully to instructions about the
process. Clarify if needed. See the sheet of
instructions.

Contribute to the discussion about graffiti.
Determine roles and responsibilities within
the group.

During

After a specified length of time, ask groups to
rotate to the next station, taking the same
coloured marker with them. At the next station
ideas and information are recorded on the
chart paper about the new question.

Monitor activity and remind students of the task
and process.

Rotate as a group to each chart page,
keeping the same coloured marker.

Respond to the next topic or question using
the same coloured marker.

Swap roles at each station.

Take turns contributing ideas and information
to the graffiti page.

Ensure that each group member has an
opportunity to contribute to the graffiti.
Conclude at the original chart page.

After

Designate reporters and displayers for each
chart page.

Keep all students accountable until the last
moment.

As each group reports, ask other students to
record in their notes important and interesting
items.

Invite students to reread the assigned reading
and complete summary sheets based on the
reading.

Review the original chart page together to
ensure that all items are understood.

Display and report the information as
requested by the teacher to the whole class.
As other groups report, individually record
key information.

Reread the text and fill in a summary sheet
based on the reading and class discussions.

Notes

99




100
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Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Sample Text on Language Learning

Learning a New Language

Learning a language can be a very rewarding experience but it requires time and
commitment. It allows the learner the opportunity to communicate with more people and to
understand a new culture. Those who speak more than one language often develop
excellent communication skills and are able to explain concepts effectively to others. In
addition, multilingual people develop good intercultural skills that help them to understand
different perspectives easier. As well, multilingual citizens increase their employment
opportunities because of their ability to converse with more people.

When learning a new language, it is important to remember that a language does not just
automatically appear, but rather, the learner must invest time and commitment to the
process. Learners need to review what they have learned regularly and try out new
knowledge as much as possible by repeating new words and phrases to themselves as well
as trying out what they know with other learners and with speakers of the target language.
Practice is certainly important if one wants to improve. Therefore, repetition is key. It is also
important to experiment with a new language. It is useful to make connections between
things that have already been learned to help make sense of new concepts.

Errors are a natural part of the language learning process and should be respected. Errors
don’t primarily demonstrate what a learner doesn’t know but what he does know. Sometimes
errors can be used for further training or can show how one experiments with language to try
and reach higher levels. Learners should definitely see errors as part of the learning
experience and should not fear producing errors. They should also not be critical of
someone else’s language errors.

Language learning takes patience and hard work. It is helpful for learners to stay motivated
by thinking about the practical uses of the language. Reflecting on where, when and with
whom a language can be used may increase motivation. Communicating with friends or
relatives in person, by e-mail or through postcards will make the language real. Learners can
also research the local and global places where the language of study is used and try to
connect various cultural factors to personal interests. For example, those interested in music
may want to discover songs in the language, while others who are interested in sports could
locate information about sport teams from various countries. The Internet can be a useful
tool in increasing one’s personal interest in a language.

Learning a new language can increase one’s communication skills but can also enhance
one’s global perspectives, as the ability to speak, read and write another language means
accessing more information about other countries, cultures and people. Not only will learners
be better informed globally about various issues, but they will also be ready to travel to more
places and experience many cultures first hand. Learning a language is truly an enriching
experience.
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Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Response — Sample Procedures for Language Learning
Awareness

e Assign the reading: Learning a New Language.

« Have students discuss the reading in groups.

« Assign each group to one graffiti corner or station. Each group is

given a coloured marker that stays with them during the activity.

e Have each group work cooperatively at each station to write their
reflections pertaining to the item listed on the chart paper.

Designate the time allowed.

« When signalled, each group will move clockwise to the next station
and this process continues until each group returns to its respective

original station.

e Each group summarizes the graffiti on its respective chart paper.

o Allfill in a summary sheet based on the reporting and after re-

reading the text.
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Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Questions on Language Learning

What are the benefits of learning another language?

How can we learn a new language?

Why are errors important?

What are some ways to motivate ourselves to learn another
language?

Where and when can we use our languages?
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Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Summary Sheet on Language Learning

The Benefits

Ways to Learn

Errors are...

Ideas for Motivation

Ways to Use Language
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Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Instructions for Language Learning

Group: #

Language Learning

¢ Read the text provided.
o Discuss the text in groups paying close attention to key vocabulary.
e Fill in the group number at the top of this sheet that your group represents.

o Go to the first graffiti station assigned by your teacher and pick up the colour
of marker that your group has been assigned.

o Read the question at the graffiti station and as a group decide on comments
to write on the chart paper. You have five minutes unless otherwise
informed by your teacher.

« When notified move clockwise to the next station and follow the same
process.

« When you reach your original station, read all the comments on the chart
paper and be ready to summarize. You may pick a reporter if you like.

e Summarize all information on your own and/or in groups.
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Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Sample Text on Language Learning (German)

Das Erlernen einer Sprache

Das Erlernen einer Sprache kann eine sehr bereichernde Erfahrung sein, aber es bedarf Zeit und
Engagement. Es ermdglicht dem Lerner, mit mehr Menschen zu kommunizieren und eine neue Kultur
kennenzulernen. Diejenigen, die mehr als eine Sprache sprechen, entwickeln oft eine ausgezeichnete
Kommunikationsfahigkeit und sind in der Lage, anderen Personen erfolgreich Konzepte zu erklaren.
Hinzu kommt, dass mehrsprachige Menschen gute interkulturelle Fahigkeiten entwickeln, die ihnen
dazu verhelfen, verschiedene Perspektiven einfacher zu verstehen. Aufgrund ihrer Fahigkeit, sich mit
mehr Menschen zu unterhalten, verbessern mehrsprachige Blirger ihre Chancen, eine Anstellung zu
finden.

Wenn man eine neue Sprache lernt, ist es wichtig, sich daran zu erinnern, dass eine Sprache nicht
automatisch auftaucht, sondern, dass der Lernende Zeit und Engagement fiir diesen Prozess
investieren muss. Lernende missen wiederholen, was sie regelmafRig gelernt haben, und sie missen
ihr neues Wissen so viel wie moglich ausprobieren, sei es, dass sie selbst neue Worter und Ausdricke
wiederholen, sei es, dass sie ihr Wissen mit anderen Lernenden oder mit Sprechern der Zielsprache
ausprobieren. Das Uben der Sprache ist natirlich wichtig, wenn man sich verbessern will. Der
SchlUssel dazu ist deshalb Wiederholung. Es ist auch wichtig, mit einer neuen Sprache zu
experimentieren. Es ist hilfreich, Verbindungen zwischen Dingen herzustellen, die schon erlernt
wurden, damit man sich neue Konzepte zusammenreimen kann.

Dass man sich irren kann, ist ein naturlicher Teil des Lernprozesses von Sprachen, was respektiert
werden sollte. Irrtimer demonstrieren nicht in erster Linie, was ein Lerner nicht weil, sondern, was er
weill. Manchmal kdnnen Irrtimer fur weiteres Lernen nutzlich sein, oder sie kdnnen zeigen, wie man
mit der Sprache experimentiert, um auf eine hdhere Stufe zu gelangen. Lernende sollten Irrtimer auf
jeden Fall als Teil der Lernerfahrung sehen und sollten keine Angst davor haben, sich zu irren. Sie
sollten auch nicht die Fehler von anderen kritisieren.

Das Erlernen von Sprachen erfordert Geduld und harte Arbeit. Es ist fiir die Lernenden hilfreich,
motiviert zu bleiben, indem man Uber den praktischen Gebrauch der Sprache nachdenkt. Es mag die
Motivation erhéhen, wenn man darlber reflektiert, wo, wann und mit wem eine Sprache angewandt
werden kann. Die Sprache wird Wirklichkeit, indem man mit den eigenen Freunden oder Verwandten
durch E- Mail oder Ansichtskarten kommuniziert. Die Lernenden kénnen auch die lokalen und globalen
Orte der Zielsprache recherchieren und versuchen, die verschiedenen kulturellen Faktoren mit
personlichen Interessen zu verbinden. Zum Beispiel kdnnten diejenigen, die sich fur Musik
interessieren, Songs in der Zielsprache herausfinden, wahrend andere, die Interesse an Sport haben,
Informationen Uber Sportmannschaften in verschiedenen Landern ausfindig machen kénnten. Das
Internet kdnnte ein nitzliches Mittel sein, um das persénliche Interesse an der Sprache zu vergréfliern.

Das Erlernen einer neuen Sprache kann nicht nur die eigene Kommunikationsfahigkeit, sondern auch
den globalen Blickwinkel vergrofern, da die Fahigkeit, eine andere Sprache zu sprechen, zu lesen und
zu schreiben beinhaltet, dass man sich zu mehr Informationen Gber andere Lander, Kulturen und
Menschen Zugang verschafft. Lernende werden nicht nur besser Uber verschiedene globale Themen
informiert sein, sondern sie werden auch eher bereit dazu sein, mehr zu reisen und Kulturen aus erster
Hand zu erfahren. Eine Sprache zu erlernen ist eine wahrhaftig bereichernde Erfahrung.
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INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Response — Sample Procedures for Language Learning
Awareness (German)

Lassen Sie den Text: "Das Erlernen einer neuen Sprache" lesen.

Lassen Sie die Schiler den Text in Gruppen diskutieren.

Schicken Sie jede Gruppe in eine Graffiti-Ecke oder zu einer Station.
Jede Gruppe erhalt einen bunten Filzstift, den die Gruppe wahrend der
Aktivitat benutzt und der bei der Gruppe bleibt.

Jede Gruppe soll an jeder Station kooperativ arbeiten und ihre
Reflektionen aufschreiben, die auf die Punkte auf dem Diagramm des

Arbeitsblattes Bezug nehmen. Geben Sie ein Zeitlimit an.

Nach einem abgesprochenen Zeichen bewegt sich jede Gruppe im
Uhrzeigersinn zur nachsten Station, und dieser Prozess dauert so
lange, bis jede Gruppe zu ihrer jeweiligen Ausgangsstation

zuruckgekehrt ist.

Jede Gruppe fasst den Inhalt ihres jeweiligen Arbeitsblattes mindlich

Zusammen.

Alle fullen ein zusammenfassendes Arbeitsblatt aus, wobei die
Informationen der Vortrage und die Ergebnisse nach nochmaligem

Lesen des Textes verwandt werden sollen.
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Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Question on Language Learning (German)

Was sind die Vorteile vom Erlernen einer anderen
Sprache?

Wie konnen wir eine neue Sprache lernen?

Warum sind Irrtimer wichtig?

Wie konnen wir uns dazu motivieren, eine andere Sprache
zu erlernen ?

Wo und wann konnen wir unsere Sprachen benutzen?
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Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Summary Sheet on Language Learning (German)

Der Nutzen

Art und Weisen zu lernen

Irrtiimer sind...
o Ideen zur Motivation
[} [}
[} [ J
[} [}
[ J

Art und Weisen, die Sprache zu
benutzen
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INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Instructions for Language Learning
(German)

Gruppe:#

Das Erlernen von Sprache

Lies den Text " Das Erlernen einer neuen Sprache".
Diskutiere den Text in Gruppen, indem du auf die Schllisselworter achtest.

Trage die Gruppen-Nummer, die deine Gruppe reprasentiert, rechts oben
auf dieses Arbeitsblatt ein.

Geh zur ersten Graffiti-Station, die dir dein/e Lehrer/in zuweist, und nimm
einen Filzstift mit der Farbe, die deiner Gruppe zugewiesen wurde.

Lies die Frage an der Graffiti-Station und entscheidet als Gruppe, welche
Kommentare ihr auf das Arbeitsblatt mit dem Diagramm schreibt. Ihr habt 5
Minuten Zeit, es sei denn, der/die Lehrer/in gibt eine andere Zeit an.

Wenn ihr ein abgesprochenes Zeichen erhaltet, bewegt euch im
Uhrzeigersinn zur nachsten Station und handelt dort nach derselben
Methode wie bei der letzten Station.

Wenn ihr eure Ausgangsstation erreicht habt, lest die Kommentare auf dem
Arbeitsblatt mit dem Diagramm, und bereitet euch darauf vor, den Inhalt
zusammenzufassen. |hr kdnnt einen/eine Reporter/in auswahlen, wenn ihr
das mochtet.

Fass die Information allein und/oder in Gruppen zusammen.
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INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Sample Text on Language Learning (Japanese)
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Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Response — Sample Procedures for Language Learning
Awareness (Japanese)
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THINK LITERACY: Cross-Curricular Approaches

, Grades 7-12

Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2

Graffiti Responses — Group Questions on Language
Learning (Japanese)
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Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Summary Sheet on Language Learning (Japanese)
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Student Resource
Reacting to Reading: Responding to Text (Graffiti)
INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Instructions for Language Learning
(Japanese)
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Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Sample Text on Language Learning (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Response — Sample Procedures for Language Learning
Awareness (Persian)
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Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Questions on Language
Learning (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Summary Sheet on Language Learning (Persian)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Stduent Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Instructions for Language Learning
(Persian)
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Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Sample Text on Language Learning (Russian)

N3yyeHne HoBoro fAsbika

[ina Toro 4To6bl N3y4YeHne A3blka Aano Xxopowne pesynbTaTbl U NPUHECHO YAOBNETBOPEHUE,
HeoBbX04MMO NPUMOXUTL YCUNUS, NOTPaTUTL Bpems. Mo3Bonsas obwatbes ¢ 6oMnbWUM
KONMMYECTBOM MtoAel, SA3blk MOMOraeT Ny4lle NOHSATb HaluMoHanbHy KynbTypy v Tpaguumun. Te, KTo
roBopAT 6onee Yem Ha OOHOM si3blke pasBuBatoT B cebe cnocobHocTb Gornee ahEKTUBHO
obLaTbes, nyylle o6bSACHSATb CBOK U MOHMMATD YY>XKYt0 TOYKY 3peHusi. Kpome Toro, aTu noam
06bI4YHO MMEIOT BoMbLUE LaHCOB MOMYyYMTb XOPOLLYH paboTy Tak kak 3HaHWe SI3bIKOB AaeT UM
BO3MOXHOCTb pasroBapuaTh ¢ 6OMbLINM KONMYECTBOM NOAEN.

Vlsyqaﬂ HOBbI 513bIK, BaXHO MOMHWUTb, YTO 3HAHNE N NMOHMMAHWE ero He BO3HMKAOT camu no cebe,
YTO ONA 3TOro Tpe6yeT09| MHOro BpeMeHun n TepneHnd. I/lsyqarou.l,we A3bIK AOJKHbI NMOCTOAHHO
NOBTOPATb TO, YTO YXKe U3y4nuiin m I'Ip06OBaTb NPUMEHATb HOBbIE CJlOBaA U BblpaXeHUA Kak
CaMOCTOATENIbHO, TAK U B O6LLI,eHI/IVI C OQHOKNaCCHMKamMun nnun ¢ niogbmMun And KOTopbiX 3TOT A3bIK
pO,EI,HOIZ. Pa3rOBopHa;| NpPakTrkKa O4eHb BaXXHa ANnA TeX, KTO XO4eT npeycneTb B U3y4EeHNUUN A3blKa.
Kntou Kk ycnexy — B NOBTOPEHUN, a TakKKe B SKCNEepMMEeHTUPOBaHNN C A3bIKOM U B CTpEeMIeHUn
HaxoauTb JTOTMYECKYH CBA3b B Y>K€ 3HAaKOMbIX A3bIKOBbIX CTPYKTYpax.

OLNBKK - 3TO ECTECTBEHHOE SIBMEHME B NPOLIECCE U3YYEHUS A3bIKA U K HUM crieqyeT OTHOCUTLCS C
yBaxkeHneM. OLIMOKM BbISIBNSIIOT HE CTONBKO TO, YEro YYEHWUK He 3HAET, CKOSbKO AeMOHCTPUPYIOT
€ro 3HaHus. B HEKOTOpbIX Cnyyasix Ha OLWMBKax MOXHO AaXe NOCTPOUTb y4ebHbI MaTepuarn.
MNayyatolime S3biK A0MKHBI paccMaTpuBaTh OWMGKM Kak YacTb y4eBHoro npouecca n He 60ATLCS
nx. He cnenyeTt Tak e KpUTUYECKM OTHOCUTBLCS K TEM, KTO UX JOMYyCKaEeT.

N3yueHune si3bika TpebyeT TepneHust n Tpyaontobus. 3agymantech Hag TEM Kak MOXHO MPUMEHUTb
€ro Ha npakTuke, ¢ Kem, rge v Korga MoXHO ero Ucnosb3oBaTb. ATO MOXET MOCMYXUTb BaM
XOpOoLWMM CTUMYIIOM. JInyHoe obLieHre ¢ Apy3bsMy U POACTBEHHUKAMM, MMCbMa OBbIYHbIE U
3NEKTPOHHbIE AenatoT S3blK pearlbHOCTbI0. Yyalumecs MoryT Takke cobpaTb MHopMaumio o
CTpaHax, rae roBopsiT Ha AaHHOM SI3bIKE U CBS3aTb BCEBO3MOXHbIE (paKTbl CO CBOMMM NTIUYHBIMU
nHTepecamn. Hanpumep, TeM KTO yBnekaeTcsi My3blkoW, Obinio Obl MIHTEPECHO YCrbilaTb U NOHATb
CrnoBa neceH; ANns Tex, KTo yBNeKaeTcsi CropToM, 6b1no 6bl MoGOoNbITHO Y3HaTh O CMOPTUBHbIX
COPEBHOBAaHUAX B Pa3nnYHbIX CTpaHax. MIHTEpHET Takke MOXeT cTaTb NONe3HbIM UHCTPYMEHTOM
NS NOBbILEHUS MHTEPEeca K U3YYEHUIO A3blKa.

C pacmpeHnem BO3MOXHOCTEN 0BLLEHNS yry4llaeTcss U1 CNOCOBHOCTL NOHMMAaTL rnobarnbHble
npo6nemMbl U NEPCNEKTUBLI, TaK KAk YMEHWE rOBOPUTb, YNTATb U NUCATb Ha APYroM si3blke
obecneynBaeT [OCTYN K 6ONbLUEMY KONMYECTBY MHpOpMaLMK O OPYTUX CTpaHax, KynbTypax U1
nogax. Msyyarwwme a3blk He TOMbKO Nyylle MHOPMUMPOBAHbI O Pa3nuyHbIX Npobrnemax
COBPEMEHHOr0 M1pa, HO 1 BorblUe CTPEMSATCS K NyTewwecTBUsiM YTobbl OTKpbITb AN cebs
Hen3BedaHHOE, YBUAETb MMP CBOUMM rnasamu. M3yyeHne HOBOro A3blka — 3TO HECOMHEHHbIN
MCTOYHMK AYXOBHOrO o6oralleHms.



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Response — Sample Procedures for Language Learning
Awareness (Russian)

o [ante 3agaHune no yteHuwo: W3YYEHWE HOBOIO A3bIKA

o [peanoxuTe yyeHnkam obCcyanTb NPOYUTAHHOE MO rpynnam.

« PacnonoxwuTte rpynnbl N0 OpraHM30BaHHbIM B KIAaCCHOW KOMHaTe paboymm
cTaHumam. [lante kaxagow rpynne Ha Bce Bpems ee paboTbl Mapkep O4HOro

onpegeneHHoro uBeTa.

o Kaxpgasa rpynna gorkHa nopaboTtaTtb Ha Kaxaon u3 ctaHuun. 3afava
COCTOMUT B TOM 4YTOObI HanNMcaTb KOMEHTapMM NO TEME AAHHOW Ha nrakaTe.

OrpaHnyTte Bpems onga aton paboTbl.

e [locne 3aBepLUEeHNA paGOTbI Ha CTaHuuun, rpynna no YacoBoWn cTperike
nepemMellaeTcd Ha cnegywLlyto, 40 TeEX Nop, NOKa HE OKaXXEeTCA Ha CBOEM

nepBoHa4vaJibHOM MecCTe.

o Kaxpas rpynna 3anucbiBaeT UTOrM pa6OTbI Ha CBOEM MNiakarTe.

o Kaxabin na ydqauwnxca, nepednTtaBs TEKCT, CCyMMUPYyeET BCHO NpoaeriaHHYyro

paboTy Ha oTAeNbHOM nucTe Bymaru.



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Questions on Language Learning (Russian)

KakoBbl npenmyuwiectBa usy4yeHmsa HoOoBoro A3blKa?

Kak Mbl MOXHO Bbly4UTb HOBbIU A3bIK?

NMoyemMy oLLIMOKM TaK BaXXHbl?

Kakum o6pa3om MOXXHO NOBbICUTb MOTUBALMIO NMpPU
U3y4eHUM HOBOIO A3blKa?

Foe n Kak MOXHO MCNONb30BaThb 3HaHUE A3bIKOB?
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Summary Sheet on Language Learning (Russian)

MNMpeumyuiecTBa

Cnoco6bl n3yyeHus

OLWnOBKMU...

Kak noBbICUTb MOTUBaLUIO

NMpumeHeHMe A3bIKa




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Stduent Resource

Reacting to Reading: Responding to Text (Graffiti)

INTERNATIONAL LANGUAGES Levels 1/2
Graffiti Responses — Group Instructions for Language Learning
(Russian)

Mpynna Ne

U3YYEHUE A3bIKA

e [lpoynTtante TekcT 06 N3y4yeHnn HOBOIO A3bIKa.

o O6cyguTe cTaTbio NO rpynnam, obpawias ocoboe BHUMAHNE Ha KIToYeBble
crnosa.

e [locTtaBbTe HOMep BaLlen rpynnbl B BEPXHEN YacTN CTPaHULbI.

o [logongute k nepson paboyen CTaHLMK, yKazaHHOW BalLMM ydYUTENEM,
BO3bMUTE MAapKep TOro LBeTa, KOTopbiM OyAeT Nonb30BaTbLCs TOMNbKO Balla
rpynna.

e [lpounTanTe BONpOC Ha NepBon paboyen CTaHuuK, BMECTE PELLUTE Kakue
KOMMeHTapuu HanucaTb Ha nnakaTe. Bawe Bpems orpaHu4eHo.

o [lo ucteuyeHnn BpeMeHn nanTe K crnenyroLlen ctaHumMm U NoBTopuTe
npouecc.

o Korga BepHeTecb Ha CTaHUMIO, C KOTOPOW HaYMHanNum, npoynTanTe Bce
KOMMeEHTapuu, KoTopble Bbl 3annucanu, byaste rotosbl noasectn utorn. OT
MMEHW BCEWN rPynmbl MOXET BbICTYNUTb OAUH U3 €€ YIIEHOB.

U CpoenanTte BbIBOAbI OT CBOEIO0 UMEHU UNU OT UMEHWN BCEWN rpynnbl.
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Generating ldeas: Rapid Writing

INTERNATIONAL LANGUAGES Levels 1/2
Rapid Writing — A Day in My Life

When students engage in rapid writing at the beginning of a writing assignment, they access their prior
knowledge, engage with content, review and reflect, and begin to set direction for writing letters, essays, and
other assignments. When teaching an international language, it is beneficial to involve students with this
strategy in order to become accustomed to the language and to allow production of the target language
without being stalled on grammar and spelling.

Purpose

¢ Help students to start writing and ultimately to produce more writing.
e Encourage fluency in generating ideas for writing on any topic, in any subject area.
¢ Help students begin organizing ideas.

Payoff

Students will:

o rapidly generate fresh ideas about topics in any subject area.

o write down ideas without self-editing.

e generate raw material for more polished work.

e complete writing activities on time, overcome writer’s block, and improve test-taking skills.

Tips and Resources

e This strategy may be used in a number of ways, including: prewriting; brainstorming for a specific
question; writing for reflection, learning logs, composing descriptive pieces, etc.

e This strategy may also be used as a pre-reading strategy, as an assessment of previous knowledge
regarding a topic or as a review of essential language pertaining to a specific theme.

e Students can apply this strategy when writing tests or examinations, by “scribbling down” information they
are afraid of forgetting just before they begin responding to the questions, and to recall key language.

e Use the rapid writing drafts to give students practice in proofreading and reviewing their writing for flow of
ideas. Use this strategy at the computer with the monitor turned off so that they can discover themselves
what they can produce.

e For early levels of an international language this activity helps students reduce the distance to the new
language and helps them to review their vocabulary.

e See Student/Teacher Resource, Rapid Writing — A Day in My Life.

Further Support

¢ Encourage students to use the rapid writing strategy to overcome anxiety for tests or assignments. Group
students by same or cross ability to review thematic language.

o Use timed writing for parts of a task e.g., as many words as possible in three minutes, then as many more
as possible in the next three minutes and so on.

e Save completed rapid writing to use later to teach writing conventions or organization of ideas.

¢ Link themes to give focus to the language to be produced. Early language levels may need more
structured guidelines for this activity such as writing about a specific topic.

o Post the topic-related vocabulary in the classroom as an aid for struggling students.

o Try playing music as a stimulant during this activity, fade out and then stop the music when time is up.

o A Kkey strategy when learning a language is to not get stuck on words that one wishes to translate. Explain
to students about explaining around something if they lack specific vocabulary.

Sample materials also follow in German, Japanese, Persian and Russian.




What teachers do What students do

Before

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Generating Ideas: Rapid Writing

INTERNATIONAL LANGUAGES Levels 1/2
Rapid Writing — A Day in My Life

Plan a topic for rapid writing or invite the
students to suggest one.

Explain that the purpose of rapid writing is
to allow students to record what they
know about the topic, subject, or activity,
without worrying about spelling, grammar,
or other issues.

Give directions for rapid writing.

Consider a rapid writing topic that is related to
themes covered in the class.

Listen to the teacher’s explanation of the rapid
writing process.

Think about what you could write about under the
topic: A Day in My Life.

W

During

Give directions.

Turn the music on to begin.

Time the students. Fade out the music
when time is starting to run out.

Read the instructions on the handout: A Day in My
Life.

When the music starts, write (or type) as quickly
as possible without stopping to make corrections,
check grammar or look up words in the dictionary.
Stop writing when the music stops.

After

Debrief.
Ask for the ideas produced.

Discuss the ideas generated, based on
what the students have written.
Encourage students who don’t usually
participate.

Focus the students’ attention on how their
rapid writing can be the starting point for
more polished pieces.

Organize students into small groups to
share their rapid writing and to assemble
their language into a summary for sharing
with the whole class.

Expand examples as you call on each

group.

Count the number of ideas generated. Compare
what kinds of things were mentioned by how
many students.

Discuss the topic by reading aloud parts of what
has been written.

In pairs, share your results.

In groups, catalogue all the language samples
and consider how to assemble the language
together for sharing with the whole class.

Notes

127




W THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Generating Ideas: Rapid Writing

INTERNATIONAL LANGUAGES Levels 1/2
Rapid Writing — A Day in My Life

A Day in My Life

When the music begins, write about what you regularly do most days, and feel
free to expand into anything else that connects to the language you are learning.
This activity will help with your approach to the language and make use of your
language knowledge.

Tips:

Do not worry about errors.

Continue to write anything you are thinking about.

If you get stuck, look at the title and what you have written so far and try to
expand your ideas.

If you have only words and no ideas for making formal sentences, just write
them down and worry about structures later.

When done, be ready to talk about features of your typical day with others.
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Student Resource

Generating Ideas: Rapid Writing

INTERNATIONAL LANGUAGES Levels 1/2
Rapid Writing — A Day in My Life (German)

Ein Tag in meinem Leben

Wenn die Musik beginnt, schreibe dariiber, was du fast jeden Tag regelméafig
machst, und wenn du méchtest, fliihre weiter aus, was deinen Tag mit der
deutschen Sprache verbindet. Diese Ubung hilft dir mit deinem Zugang zur
deutschen Sprache und mit der Anwendung deiner Sprachkenntnisse.

Tipps:
e Es ist nicht schlimm, wenn du Fehler machst.
e Schreibe weiter alles auf, was dir einfallt.
e \Wenn du nicht weiter weildt, schau dir das Thema und was du bisher
geschrieben hast an, und versuche, deine Ideen weiter auszubauen.
e Wenn du nur Worte aber keine Ideen hast, um Satze zu bilden, schreibe sie
auf, und denke spater an die Satzstruktur.
A\

Wenn du fertig bist, bereite dich darauf vor, liber besondere Merkmale deines
typischen Tages mit anderen zu sprechen.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Resource

Generating Ideas: Rapid Writing

INTERNATIONAL LANGUAGES Levels 1/2
Rapid Writing — A Day in My Life (Japanese)
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 W

Student Resource

Generating Ideas: Rapid Writing

INTERNATIONAL LANGUAGES Levels 1/2
Rapid Writing — A Day in My Life (Persian)
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Student Resource

Generating Ideas: Rapid Writing

INTERNATIONAL LANGUAGES Levels 1/2
Rapid Writing — A Day in My Life (Russian)

Mown [eHb

ic

Koz0a ycrnbiwume My3bIKy, Ha4HUMe rucams O MoM, Ymo 8bI 06bIYHO Oenlaeme
8 meyeHue OHs1. bydem xopouwlo, ecrnu 8bl Harnuwume 0 MoM, Ymo umeem
OMHOWEHUE K U3YYEeHUI PyCccKo20. Omo 3adaHue nomMmoxem 6 nodxooe K
U3YYeHUIo 5i3bIKa U r10380/1UM 8aM MPUMEHUMb yXXe UMerUu,Uuecss 3HaHUS.

COBETbI:

e He GecnokonTtecb 06 ownbOKax.

e [lpogomxanTte nucatb 060 BCEM, YTO Bam xoueTcs.

e Ecnu Bawa paboTa Bopyr octTaHOBMMACh, eLé pa3 B3rnsHUTE Ha Ha3BaHue
TEMbI, Ha TO, YTO Bbl YK€ Hanucanu, u NnocTapanTecb NPOAOIIKNTL CBOIO
MbICIb.

e Ecnu Bam Ha yM NnpuxogsT TONbKO OTAENbHbIE COBA, KOTOPbIE Bbl HE
MOXeTe ohOpMUTb B CBA3HLIN pacckas, NpocTo 3anuwmnte ux. Y Bac dyget
BO3MOXHOCTb 3aBepLInNTb paboTy no3gHee.

Kozda 3akoH4Yume pabomy, 6y0bme 20moebl 1o208opums ¢ Opy2uMu yHYeHuUKamu O mom,
Kak rnpoxooum Bauw 06bI4HbIU OEHb.
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Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcards

This strategy provides feedback to students before they start their first draft. Students exchange their
brainstorming and notes for any written tasks, and provide and obtain questions to help draw out more details
and clarify early drafts of writing tasks.

Purpose

¢ Identify ideas and information that may have been omitted.
o Reconsider and revise initial thinking (such as brainstorming) before writing the first draft.
e Teach students how to question others and themselves.

Payoff

Students will:
e ask who, what, where, when, why and how (5W+H), and predict questions while writing.
e add and support ideas, with the help of others and then on their own.

Tips and Resources

e This activity is a good follow-up to Rapid Writing.

o This strategy may be used before and during any writing tasks.

e See Teacher Resource, Adding Content — Postcard Sample for a sample piece that can be used to model
a type of writing, in this case a postcard.

o Demonstrate to students samples of the writing to be produced and have them produce their own, making
language as relevant as possible. Use Student Resource, Adding Content — Postcard Template.

¢ Provide stick-on notes if students find it too confusing to have other students writing on their work, or
provide a chart to list the questions and comments on a student’s writing. See Student Resource —
Adding Content — Postcard Questions.

e Link this activity with relevant writing tasks conducive to language development at this level, but vary the
expectations between native and non-native speakers (e.g., write a postcard or a letter). See Student
Resources, Adding Content — Postcard Template and Adding Content — Postcard Starters.

Further Support

o Teachers should model the process of asking questions about a piece of writing. Alternatively, teachers
may post a piece of personal writing and invite students to ask questions about various parts of the piece.
An example activity is to distribute written postcards to the class that model the type of writing to be used.

e Students may use brainstorming or first drafts of any assignment they are working on. A review of key
vocabulary from a recent unit may be beneficial.

o To accommodate communicative approaches and authentic purposes for writing that are key to language
teaching, ensure a relevant and practical outcome for the writing (e.g. write a postcard to a classmate
overseas or at another school in Canada). Use postcard starters to help focus context for writing or to
assist students in approaching the international language. See Student Resource, Adding Content —
Postcard Starters.

e Sample materials also follow in German, Japanese, Persian and Russian.

134




What teachers do What students do

Before

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcards

Provide students with a sample writing
piece for a chosen theme, such as a
sample postcard.

Review question words such as Who /
What / Where / Why / When and How and
have students pose questions directed to
the content of the postcard.

Remind students that the purpose is to
seek clarification of the writing and to
revise the writing piece.

Read the postcard sample provided.

Review with the teacher questions using Who /
What / Where / Why / When and How that can be
directed to the postcard sample.

Think about how the questions can help the writer
to develop the writing into future drafts.

W

During

Have students use previously written
examples of their own writing or write their
own versions in class based on the
example.

Provide starter sentences for assistance.
Let students share their work in pairs or
small groups.

Ask students to attach stick-on notes of
questions they have to the postcards they
read from others, or to fill in a chart with
their feedback questions and comments.

Write (or use previously written) postcards
incorporating the starter sentences provided by
the teacher.

Swap postcards in pairs or small groups for
reading.

Provide feedback to others’ postcards by
attaching notes or listing questions on a chart
provided.

After

Use the edited work with students to
revise examples of written work and to
encourage individual rewriting.

Revise postcard writing based on peer feedback
and teacher’s assistance.

Notes
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W

Teacher Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Sample

Hello there!

My trip was smooth but | lost my luggage! | dont know how it
happened, but it did. Luckily, | packed the most important things in
my carry-on bag so | can survive. The weather is beautiful and I'm
glad to be here but I'll be much happier when | get my suitcases back
from the airline. They say that | should get them back within a 43y
so | won't panic yet. Everyone here is very friendly and helpful and
they have made sure to ask me if I need anything. | told them I'm
fine but that if my suitcase doesn t arrive by tomorrow, I'll have to
go shopping for g few things. Oh well! That’s life! I'll send you an
emall 3s soon 3s everything is settled.

Your friend
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 W

Student Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Template

Write a postcard to a friend based on the postcard starters provided in class. Your
partner will read your postcard and respond to your writing.

3¥3H
dINV1S
30V1d
3sv3aid
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student Teacher Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Starters

My tip was smooth but I lost my luggage.

[ just arrived and it is really hot here.

I'm writing to you from g small café.

I'm emailing you 3 picture of me and some new friends I've made.

This postcard shows you g view that is very similar to the one
from my hotel
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 W

Student Resource

Generating Ideas: Adding Content (Feedback Instructions)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Questions

Question words: Who? What? Where? Why? How? ‘

Sample Constructions:

Who did the most? Who played the biggest part?
What happened? What else?

When did this happen?

Where did this happen?

Why did you do that? Why did you think so?
How did you feel? How was that? How did others
respond?

Instructions:

1. Read the postcard.

2. Write your questions and/or comments about what was written on sticky-on notes and
attach to the postcard. Write out questions that will help the writer expand on what was
written. Comments can be used to show areas where clarification is needed.

3. Be ready to explain your comments if they are not understood by your partner. You can
also use this chart if you need space for your comments.

You wrote ¥ ‘. My questions/comments are...
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W

Teacher Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Sample (German)

Hallo!

Meine Reise verlief wie geplant, aber

ich habe mein Gepack verloren.lch weifs nicht wie es dazu kam,aber es
ist nun einmal passiert Zum Gliick habe ich meine wichtigsten Sachen
in meinem Handgepicck versaut so dass ich iiberleben kann. Das
Wetter ist wunderschén, und ich bin so froh, hier zu sein, aber ich
werde viel gliicklicher sein, wenn ich meine Koffer von der
Fluggesellschaft zuriickbekomme. Mir wurde gesagt. dass ich sie
innerhalb eines Tages zurdickbekommen soll.also werde ich nicht
paniken. Jeder ist hier so freundlich und hilfsbereit und vergewissert
sich, ob ich irgendetwas brauche. Ich habe ihnen gesagt, dass es mir gut
geht aber dass ich mir ein paar neue Sachen kaufen muss, wenn mein
Koffer nicht bis morgen ankommt. N3 ja ISchicksal! Ich werde dir eine
E-Mail schicken, sobald alles geregelt ist
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Student Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Template (German)

Schreibe eine Postkarte an einen Freund/eine Freundin nach den Regeln, die ihr im
Unterricht gelernt habt. Dein Partner/deine Partnerin wird deine Postkarte lesen und dir

zuruckschreiben.

-joug

alp an}
9|91

oyJew
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Student Teacher Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Starters (German)

Meine Reise verlief wie geplant aber ich verlor mein Gepick.

Ich bin gerade angekommen, und es ist wirklich heifs hier.

Ich schreibe dir vor einem kleinen Café

Ich emaile dir ein Bild von mir und ein paar neuen Freunden, die
ich kennengelernt habe.

Diese Postkarte zeigt dir eine Aussicht die der von meinem
Hotel gus sehr Ghnelt

Sprachkurs gemacht habe.

% ;7 Ich besuche meine Verwandten, und ich bin frob, dass ich den
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Student Resource

Generating Ideas: Adding Content (Feedback Instructions)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Questions

Question words: Wer? Was? Wo? Warum? Wie? ‘

Beispielsatze:
o Wer hat am meisten gemacht? Wer war am wichtigsten?
e Was ist passiert? Was noch?
e Wann ist das passiert?
e Wo ist das passiert?
¢ Warum hast du das gemacht? Warum hast du so gedacht?

e Wie hast du dich gefiihlt? Wie war das? Wie haben andere geantwortet?

Anweisungen:

1. Lies die Postkarte.

2. Schreibe deine Fragen und/oder Kommentare, woriiber geschrieben wurde, auf Haftnotizen, und
hefte sie auf die Postkarte. Schreibe Fragen auf, die dem Schreiber helfen, das Geschriebene
auszufuhren.Kommentare kdnnen benutzt werden, um Stellen aufzuzeigen, die der Klarung
bedurfen.

3. Bereite dich darauf vor, deine Kommentare zu erklaren, wenn sie nicht von deinem Partner

verstanden wurden. Du kannst auch diese Tabelle benutzen, wenn du Platz fir Kommentare
brauchst.

V4

Du hast geschrieben” Meine Fragen/Kommentare sind...
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Teacher Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Sample (Japanese)
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Student Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Template (Japanese)
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Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Starters (Japanese)
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Student Resource

Generating Ideas: Adding Content (Feedback Instructions)
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Teacher Resource

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2

Adding Content — Postcard Sample (Persian)
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Student Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Template (Persian)

A aalan
NG
sl
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Student Teacher Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Starters (Persian)
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Student Resource

Generating Ideas: Adding Content (Feedback Instructions)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Questions (Persian)
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Teacher Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Sample (Russian)

lIpusem!

Moé nymewecmaue npoutnio 21a0Ko, 60m MoJIbKO 5 NOMeEPL C80U
bazaxc! He 3uaro xax smo npousowno. Ilo cuacmaugoti ciyyainocmu, s
CILOJHCUTL CaMble HeoOX00UMble 8euU 8 PYUHYIO K1AdOb, MAK 4mo KakK-
HUOY0b npodepaicycy. Ilocooa 30ecy cmoum npekpacHas, u MHe 30ect
xXopouio, HO 6yoem ewé ayduie, Ko2od s NOJYUy C80U uemooan. Asua-
KOMRAHUs 0bewana 00cmagums e20 8 meyeHue OHsl, NOIMOMY 5 NOKA He
becnoxorocw. JItoou 30ecv OpyoicentodHble, 20Mmosble NOMOYb, BCe
CHPAUUBAIOM, HE HYHCOAIOCh U 5 8 4EM-TUD0. H 20680pto UM, umo y mMeHs
8ce 8 nopsoKe, HO eCu He NOAY4Y 4emMoOaHn 00 3a8mpda, Mo MHe
npuoemcs Kynumaos Koe-4mo u3 Heobxooumwix eewei. Hy umo oc! Taxosa
acusnv! Koeda ecé ycmpoumces, s cooowy mebe.

Tesoii opye
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Student Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Template (Russian)

HanuwwuTe oTKpbITKY ApYry, UCNOMb3ysi Ha4YarnbHble pasbl U3 KNnaccHoOro 3agaHus. Baw
napTHep Mo 3aaHuno NPOYTET OTKPLITKY M OTBETUT Ha HeeE.

Bu?

midew
OLl28N
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Student Teacher Resource

Generating Ideas: Adding Content (Pass It On!)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Starters (Russian)

Moé nymewecmeue ripowsio eriadko, HO S nomepsis bazax...

A monbko Ymo nipuexari, U 30echk ro-Hacmoswemy xapkKo...

A nuwy mebe u3 maneHbKo20 Kaghe...

A nocbkinaro mebe 1o 3nekmpoHHoU nodyme ¢pomoepacgbuu, Ha KOmMopbIX
S U MOU HO8ble Opy3bAi...

Ha omkpbimke — 8ud, MoOXoxuli Ha mom, KomopbIl 8UOeH U3 OKHa Moel
20CMUHUUPbI. ..

A Hasewar ceoux podcmeEeHHUKO8, U S pad Ymo 3aHUMAarsICs i3bIKOM...
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Student Resource

Generating Ideas: Adding Content (Feedback Instructions)

INTERNATIONAL LANGUAGES Levels 1/2
Adding Content — Postcard Questions (Russian)

BonpocutenbHble cnoBa: Kmo ? UYmo ? [Oe ? [loyemy ? Kak?

Mpumepbl BonpocuTenbHbIX KOHCTPYKLUN:

Kto caenan 6onbuwyto 4actb? Kto cbirpan HanbonbLuyto ponb?

Y10 npomsowno? Yro ewé?

Koraa 310 nponsowsno?

F@e 3To npmsowno?

Mouyemy TbI 310 caenan(a)? Mouemy Tbl Tak nogymar(a)?

Kakue y Tebs 6binm owyieHnsa? Kak ato 6bino? Kak otpearnposanu
apyrue?

2R N

UHcTpyKuun:

-

[MpounTanmTe OTKPbLITKY.

2. HanumwwuTe Bawwm BONPOCHI N/UNM KOMMEHTapUKM K TEKCTY U NPUKPENUTE UX K OTKPbITKE.
OT1aenbHO HanuWKUTe BONPOCHI KOTOPbIE MOMOTYT aBTOPY OTKPbITKM AOMNOSTHUTL €€
cogepxaHve. Balwim KoMMeHTapum yKaxkyT Ha MecTa B OTKPbITKE, Hy)aalLlmecs B
AOMNOSTHUTENBHOM Pa3bsACHEHUN.

3. byabTe rotoBbl 06 BACHUTbL CYyTb BallMX KOMMEHTapUEB, €CNN UX He MOMMET aBTOP OTKPbITKM.

[nsa 3anucn KOMMeHTapueB MOXHO UCMONb30BaTh NPEANIOXEHHY0 Tabnuuy.

EL
"

Tbl nMwews... “ Mowu Bonpocbl U KOMMEHTapPUM...
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Developing and Organizing Ideas: Webbing, Mapping and More

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — The Classroom

Effective writers use different strategies to sort the ideas and information they have gathered in order to make
connections, identify relationships, and determine possible directions and forms for their writing. This strategy
gives students the opportunity to reorganize, regroup, sort, categorize, classify and cluster their language.
New and experienced language learners in multilevel classrooms can work together to organize and
reorganize language samples though graphic organizers on a given theme. This strategy prepares any
groupings for level specific tasks.

Purpose

¢ Identify relationships and make connections among ideas and information.
e Select ideas and information for possible topics and subtopics.

Payoff

Students will:

e model critical and creative thinking strategies.

e learn a variety of strategies that can be used throughout the writing process.

e re-read notes, gathered information and writing that are related to a specific writing task.
e organize ideas and information to focus on the writing task.

Tips and Resources

e Strategies for webbing and mapping include: clustering (looking for similarities and grouping them),
comparing (identifying similarities), contrasting (identifying differences), generalizing (describing the
overall picture based on the ideas and information presented), outlining (organizing main ideas,
information, and supporting details based on their relationship to each other), relating (showing how
events, situations, ideas and information are connected), sorting (arranging or separating based on
various criteria), trend-spotting (identifying things that generally look the same).

o Develop written and oral activities for follow up that utilize the language from the webbing activities.

e Language learners can make good use of webbing activities to review and take inventory of language
acquired on a certain theme.

e Mapping techniques can clarify how language changes in structure due to specific contexts.

e See Student/Teacher Resource, Webbing Activities — Web Templates.

o For examples of extension activities for the language classrooms see Student/Teacher Resources,
Webbing Activities — Classroom Web and Webbing Activities — Classroom Web Extensions.

Further Support

e Provide students with sample graphic organizers that guide them in sorting and organizing information and
notes e.g., cluster (webs), sequence (flow charts), compare (Venn diagram).

o Have students create a variety of graphic organizers for different writing tasks. Create a collection for
students to refer to and use.

e Select a familiar theme or topic. Have students form discussion groups. Ask students to recall what they
already know and what they still need to know. Encourage students to build on the ideas of others. Sort
and organize responses into meaningful clusters and ask students to identify possible categories.

e Language learners may benefit from the additional use of pictures and labels.

e Sample materials also follow in German, Japanese, Persian and Russian.
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What teachers do What students do

Before

THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Developing and Organizing Ideas: Webbing, Mapping and More

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — The Classroom

Select a current theme.

Prepare an overhead transparency or chart-
paper sample of possible language related to
the theme.

Fill in a web of class-generated language.
Prompt and give clues to produce more
language.

Using a marker, model for students how to
make connections among the ideas and
information (e.g., number, circle, colour-code,
draw arrows).

Using a strategy such as webbing or mapping
makes it easier to see connections and
relationships. Writers often create a graphic
organizer to manipulate and group their
information into meaningful clusters. Take
language from the web sample and categorize
information in other graphic organizers.

Recall what is already known about the
theme.

Contribute to discussion on the theme by
suggesting vocabulary of relevance.

Make connections to own notes.
Note the links and connections that the
teacher makes among ideas and information.

Recall past use of a webbing strategy to
record or organize thinking. Consider how to
reorganize the amount of language in different
ways.

W

During

Ask students to contribute to the web by
identifying language and by suggesting how to
organize language on a web or in a different
graphic organizer.

Ask students to categorize language. For
example, take language associated with the
classroom and put into categories. Try
categorizing objects and verbs separately for
these levels.

Model for students how to use the web to
create a possible outline or template for
writing a first draft. Consider having students
take actions and other vocabulary to create
simple sentences (Level 1) or relevant
descriptions (Level 2).

Ask students to create language based on
what is in their various graphic organizers.

Contribute to the discussion.

Take language from the web and separate
into categories.

Consider a list of actions that relate to the
theme and list action verbs separately to
prepare for other language tasks.

Looking at the language organized on the
graphic organizers available, create language
pieces based on language found in the
graphic organizers.

After

Have students refer to their notes from the
writing task.

Ask groups of students to web a sub-topic or
a new theme to initiate further writing and oral
production of language. Have them pay close
attention to webbing a theme and breaking
down sub-topics of a theme.

Reread notes and identify important items to
use in producing language.

Share with others.

Make the connection between the web and
possible ways of organizing the information
and ideas into a template for writing.

Prepare to web a sub-topic or a new topic with
others.

Notes
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W THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web

‘\ \ / notebooks
I
\ pencils and

T Theme: pens

. The Classroom

chalkboard

actions:

read, write, spell, think,
listen, speak, practise,
repeat
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Student/Teacher Resource

Webbing Ideas: Follow up Activities

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web Extensions

people 4/

The Classroom

/

students

\ equipment

teachers

TVIVCR

—» music player

—»computer

\4 \ resources

writing
utensils —»map
A
:ﬁ chalk —>books
Y —» chalkboard
pencil > bulletin board

|y dictionaries

Actions in a Classroom

£

Create sentences in groups using the vocabulary from the brainstorm session.

e.g., Wen our

language.

notebooks

or on the [chalkboard to
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Web Templates

Choose a theme.
Fill in the web with language related to the theme.

Sub-topics that require breakdowns:

> >
> >
> >
> >
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 W

Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web (German)

Bleistifte und
Kulis

Klassenzimmer

Land-
karte

Radiergummis

Vorgehen:
Lies, schreibe, denke,
buchstabiere, hor zu,
sprich, libe, wiederhole
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Student/Teacher Resource

Webbing Ideas: Follow up Activities

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web Extensions (German)

Das Klassenzimmer

Menschen — T~
/ \ Ressourcen

__‘/ \ Material Schreibutensilien
ﬁ:::;:\ler/ Lehrer/ / \ —>Lai|-ndkarte
innen > TV Kuli Kreide —»Bucher
Videorekorder —» Tafel
>  Musikgerit Bleistift —» schwarzes Brett
—> Komputer —»Worterbiicher

Aktionen im Klassenzimmer

G /‘

Bilde Satze in Gruppen und benutze das Vokabular von der Brainstorm-Phase.

z.B.: Wi in unsere Notizbiicher oder an die Tafel, um die Sprache zu

162
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Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Web Templates (German)

Wahle ein Thema
Fulle die Blasen mit Sprache aus, die zum Thema passt.

W

Unterthemen, die unterteilt werden miissen:

> >
> >
> >
> >
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Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web (Japanese)

SN

\ T —<:
XxoLo

5T &
Ko, <, AL EDDDB, DABZD
<, BT, A lwo7T5
Xz d
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12
Student/Teacher Resource

Webbing Ideas: Follow up Activities

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web Extensions (Japanese)

TxXroLD
635 N ¢ T =

/ \ FoW Do &
A3 < FU —>7re/ =o< > o7
H AH vrA - kv b Y > EA

_>7 I‘/“—jV*— —3» CL k&
A —HF— 2RO
2. 15 LoTTHTE

G D i) (0
&

ﬁl TN—FTCT A e A= 7 LIEnbi3%ohoT, BALEI%E25VEL LS,

-

DIz LTbIXIciZAZZ| /— | <A

Lz
\ FrzoChile sk LET

™
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Web Templates (Japanese)

T—<%2ZbL0EL LI,
T EPATVDOHLAEZ LT 2T T — NI EEL XD,

T—=<IZONWTIENDOT LAV « A= 7L7-Z2 L

> >
> >
> >
> >
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Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web (Persian)

|
J

G
\

\ WS sd g Ladla

' pasa

\
(=) e

s

(S (aacaiS Sl s
¢ Cusiacdiag US;

28 S5 5

W
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W THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Webbing Ideas: Follow up Activities

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web Extensions (Persian)

SN L e

Sosd sy, A < P Al
/ ) —» LS
— O s e =
S oA :
JSass > el g sl

T .

—p sy | s

U"‘)‘S oA J\S

g

2 )l saaa OBl sadisala Gl ) el Lx‘séjjg Gy g
oS o0 A1) O s prm s o0 @S AR ) Ly s o Lardlie
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Web Templates (Persian)

S JalS ada g e L) L 1) ) 4SS

paidlne (P o Jal e i AS (s dle gia s

> >
> >
> >
> >
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W THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web (Russian)

I BbiknouyaTenb
Bepb

NWSE

Kapanpawm

T TEMA: 1 Py

KJIACCHAS
KOMHATA

HDencTtBus:
YuTtaTb, Nncatb,
cnywatb, MPOM3HECTHU
no 6ykeam, gymarb,
crnywaTb, FoBOPUTb,
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 W

Student/Teacher Resource

Webbing Ideas: Follow up Activities

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Classroom Web Extensions (Russian)

KITACCHAA KOMHATA

/ \ T CpeacTtBa

Moan 4/

/ \ O6opyaoBaHue MucbMeHHbIe
Y4yeHuku npuHagnexHocTu —» KapTa
Yuutenb
Tenesusop / ‘ A - » KHuru
apaHpa
c parAall —» [ocka
BUaeomarHu
TOPOHOM Pyuka —» fockaana
AyanomarHutod)oH ob6BABNEeHNN
—» CnoBapu

PABOTA B KITACCE

C'rapa'rbCH Yn pa)KHFITbCFI L

V|CI'IOJ'Ib3yFI OdaHHble CIoBa, KOJIJ1eEKTUBHO npvlp,ymalZTe npeanoxXeHumA.

[Mpumep: Mb/e Hawux\mempadsix usu Ha|0ocKe,| YmobbI(yrpaxKHsAMmbCH.

r0B0pMTb
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Student/Teacher Resource

Webbing Ideas: Sample Templates

INTERNATIONAL LANGUAGES Levels 1/2
Webbing Activities — Web Templates (Russian)

Beibepute Temy.
3anonHuTe cxemy crnosBamu CBA3aHHbIMU C BbIBpaHHON TEMOW.

MoaTembl, kOTOpble TPEBYIOT AanbHENLWEro NogpasaeneHuns:

> >
> >
> >
> >
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W THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

174

Developing and Organizing Ideas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend

In this strategy, students ask questions to support and elaborate on the main idea from their first draft of a
piece of writing. A structure for asking questions is provided.

Purpose
e Provide additional specific and supportive detail in their writing.

Payoff

Students will:
e Add depth and breadth to writing by including appropriate details.

Tips and Resources

o Make sure the paragraph composed for this activity is ‘bare-bones”, leaving out most details and many
unanswered questions. For example, see Teacher Resource, Adding Details — The Weekend (Original).

e Demonstrate to students how to ask questions of the writer to seek extension, expansion and elaboration
of content, in other words, to add detail to the writing. See Teacher Resource, Adding Details — The
Weekend (Feedback Questions).

o Show a revised written sample after detail had been added. See Teacher Resource, Adding Details — The
Weekend (Revised).

e Provide a guideline for students with questions to assist in expanding, extending and elaborating on texts.
See Teacher Resource, Adding Details — Stretching Ideas.

Further Support

e Encourage students to use anecdotes and example, as well as facts.

e Language learners can experiment with clauses, alternative structures and descriptions.

¢ Depending on the characteristics of the target language, incorporate reflection on specific aspects that
require attention (past tenses, adjectives, adverbs, thematic unit reviews, etc.)

o Native speakers can be used to guide rewriting in cross-ability pairings.

e Sample materials also follow in German, Japanese, Persian and Russian.




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Developing and Organizing Ideas: Adding Details

INTERNATIONAL LANGUAGES Levels1/2
Adding Details — The Weekend

What teachers do What students do

Before

e Compose a brief paragraph that explains or
describes something inclusive of vocabulary
reflecting the thematic unit and level of
ability of students.

¢ Review reading with the class and facilitate
comprehension.

Read the paragraph provided by the teacher
and ensure that concepts are understood.

W

During

e Review strategies for adding details by
explaining how to expand, extend and
elaborate writing piece.

e Provide students with Student/Teacher
Resource, Adding Details — Stretching
Ideas.

e Go through each piece of the writing and
discuss possible questions to ask for
revising the written sample. Discuss
strategies for stretching ideas.

Listen to teacher explanations on expanding,
extending and elaborating writing.

Review resource provided for stretching ideas in
writing.

Contribute to discussions on how to add
details/stretch ideas to the text provided.

After

e Provide a revised piece of the original
writing to students that demonstrates the
strategies promoted.

e Ask students to use the same strategies on
their own writing drafts or by reading a
partner’s.

Read the revised written sample and discover
how the text has been expanded, extended and
elaborated.

Use similar approaches to revise own writing or
to assist a partner with his/her writing draft.

Notes
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12
Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Original) [

This is what | did last weekend:

| was very happy when the weekend arrived. | met my friends on

Friday night and we had a great time. | woke up early on

Saturday morning to go to work. | was really busy and the time

flew by! On Saturday night | stayed at home and watched a few

videos with the family. Sunday was a quiet day. | spent most of

it studying for a math quiz and reviewing my notes from my

history class. | took a break to go to the gym with my best friend

for a game of tennis. | lost. Sunday dinner was one of my

favourite meals — pizza.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 W

Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Feedback Questions)

Statements: Feedback Questions:

| was very happy when the weekend arrived. | Why were you happy?

I met my friends on Friday night and we had | What did you do?

a great time.

| woke up early on Saturday morning to go What time? Where is your work?
to work.

| was really busy and the time flew by! Why were you so busy?

On Saturday night | stayed at home and What kind of videos?

watched a few videos with the family.

Sunday was a quiet day.

| spent most of it studying for a math quiz How do you feel about those subjects?
and reviewing my notes from my history
class.

| took a break to go to the gym with my best
friend for a game of tennis.

| lost. How did you feel when you lost?

Sunday dinner was one of my favourite What kind of pizza do you prefer?
meals — pizza.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12
Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Revised)

[ was very happy when the weekend arrived, because it had been 3 very busy
week 3t school and | needed a bit of 3 break. | met my friends on Friday night
and we played a few board games at my house while we listened to some new
music. | didn’t get to bed very late because | needed to get up by 8 3.m. on
Saturday to go to my job at the children’s library where I shelve books. It was
busy day because many families visited the library to borrow books for the
week, so the time just flew by. At night | stayed at home and watched 3 few
videos with my family — one comedy and one mystery. Both were good.
Sunday was quiet. | spent most of the day studying for 3 math quiz because |
find math 3 little challenging. 1also reviewed my history notes because 1 have a
test in two weeks and also, because I really enjoy history. 1 took 3 break for
about one hour to go to the gym for a game of tennis with my best friend. |
lost and was miserable for 3 moment but happy afterwards for my friend. |
went home to 3 great dinner where one of my favourite meals was served -
vegetarian pizza with extra mushrooms and onions and a variety of peppers!

Just how [ like it/
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — Stretching Ideas

Stretching Ideas

Expand
How is this so?
Extend
Such as? For example?

Elaborate

And an example is... .
This looks like... . Tell me more about..

When writing...
Always remember to...
EXPAND...EXTEND...ELABORATE.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Original) (German)

Das habe ich letztes Wochenende gemacht:

Ich war sehr froh, als das Wochenende kam. Ich habe meine Freunde am
Freitagabend getroffen, und wir hatten viel SpaR zusammen. Ich bin am
Samstagmorgen frih aufgewacht, um zur Arbeit zu gehen. Ich hatte sehr viel zu tun,
und die Zeit verging schnell! Am Samstagabend blieb ich zu Hause und sah ein paar
Videos mit der Familie. Sonntag war ein ruhiger Tag. Ich verbrachte die meiste Zeit
damit, fur einen Mathematik-Test zu lernen und meine Notizen von meinem
Geschichtsunterricht anzuschauen. Ich machte eine Pause, um mit meinem besten
Freund in der Halle Tennis zu spielen. Ich habe verloren. Am Sonntag aBen wir mein

Lieblingsgericht zum Abendessen - Pizza.



THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 W

Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Feedback Questions) (German)

Aussagen: Feedback Fragen:
Ich war sehr froh, als das Wochenende kam. Warum warst du froh?
Ich habe meine Freunde am Freitagabend Was hast du gemacht?

getroffen, und wir hatten viel SpaR.

Ich bin am Samstagmorgen frih Um wieviel Uhr? Wo arbeitest du?
aufgestanden, um zur Arbeit zu gehen.

Ich hatte viel zu tun, und die Zeit verging Warum hattest du so viel zu tun?
schnell.

Am Samstagabend blieb ich zu Hause und Was fiir Videos?

schaute mir ein paar Videos mit der Familie

an.

Sonntag war ein ruhiger Tag.

Ich verbrachte die meiste Zeit damit, fir Was denkst du liber diese Facher?
einen Mathematiktest zu lernen und meine
Notizen vom Geschichtsunterricht
anzuschauen.

Ich machte eine Pause, um mit meinem
besten Freund in der Halle Tennis zu spielen.

Ich habe verloren. Wie hast du dich gefiihlt, als du
verloren hast?

Am Sonntag hatten wir mein Lieblingsgericht | Was fiir Pizza magst du am liebsten?
zum Abendessen - Pizza.
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THINK LITERACY: Cross-Curricular Approaches, Grades 7-12

Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Revised) (German)

Ich war sehr froh, als das Wochenende kam, weil ich eine sehr stressige Woche in
der Schule gehabt hatte und ich etwas Rube brauchte. Ich habe meine Freunde
am Freitagabend getroffen, und wir spielten ein paar Brettspiele bei mir zu
Hause, wihrend wir dazu neue Musik horten. Ich bin nicht sehr spit ins Bett
gegangen, weil ich am Samstag um 8 Uhr aufstehen musste, um zur
Kinderbiicherei zu gehen, wo ich arbeite und Biicher in die Regale riume. Es war
viel los, weil viele Familien in die Biicherer kamen, um Bicher fiir die Woche
guszuleihen, also verging die Zeit schnell. Am Abend blieb ich zu Hause und
schaute mir mit meiner Familie ein paar Videos an - eine Komddie und einen
Kriminalfilm. Beide waren gut. Am Sonntag war es rubig. Ich verbrachte fast
den ganzen 13g damit. fiir einen Mathematiktest zu lernen, weil ich Mathematik
ein bisschen schwierig finde. Ich schaute mir auch meine Autzeichnungen von
Geschichte an, denn wir schreiben in zwei Wochen einen Test, und aufserdem
mag ich Geschichte sehr gern. Ich machte ungefihr eine Stunde lang Pause, um
mit meinem besten Freund in der Halle Tennis zu spielen. Ich habe verloren und
fiihlte mich einen Augenblick nicht gut aber dann freute ich mich fijr meinen
Freund. Ich ging nach Hause zu einem tollen Abendessen, bei dem es eines
meiner Lieblingsgerichte gab - vegetarische Pizza mit einer extra Portion Pilze

und Zwiebeln und verschiedenen Paprikasorten! Wie sehr ich das mag!
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — Stretching Ideas (German)

ausarbeiten
Wieso ist das so?
erweitern
So, wie..? Zum Beispiel?
ins Detail gehen
Und ein Beispiel ist..... Das sieht aus wie.....
Sag' mir mehr daruber....
Wenn du schreibst ......
Denke immer daran, ...........
auszuarbeiten, zu erweitern,
ins Detail zu gehen,

Ideen ansammeln
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Original) (Japanese)

EREERDODTE T &

RN KTZ LT AT, FAUEON LD Lz, &MADOKITIK
FEER-T, BLLBILELE, HEAOBIITREE T, 14
FELTWE L, ETHICLNo72D T, KRR D X 5 1Tl
ETYT-oTLEVWE L, HEADOKIIFRTHIE L ©F 4 2k
HbHRELE, HERIZS OAWLEATLE, RIS LR DR
A LT, TLTC, BikET=2% LELz, ATELE, HIE

HDOABIIFLDO KIFZ 2% TLT-,
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Feedback Questions) (Japanese)

=AY s 74— KX o7 /B
BARDB KT ETZAIZ, FATOI>N LY £ LT, REIN LT TT DN,
SHOKRIIKEELEESE->T, BLLBILEL, il UE L7,
THER O RS EE T, EFE2 L TWEL, AR & F Lz
EZTHEHEEZ L TWET,

ETHILE L2 72D T, FEEIARO L )BT TIT>TL | I L7 T,
FWE L7,

TBAORIIFZTHIE L T A2 AL AE LT, ENIRET AT LI,

HIEHIX< DA WIEHTLIZ,

FNTE: & RS iR A LT g LIER 2 &9 B E 37,

ZLT, BkKET=2A%LE LT,

AT E L. BUHTEDESICHEE LT
FIER O RIFADOREF SR EY TLI, LA BB & T,
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Revised) (Japanese)

EEERDODTET &

FRBIEFEIIC LD oTc L, KRBT o 7c L, R LTI,
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — Stretching Ideas (Japanese)
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Original) (Persian)
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Feedback Questions) (Persian)
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INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — Stretching Ideas (Persian)
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Original) (Russian)

YTO A AENAN HA MOUX BbIXOOHbIX

A ObIn o4eHb paj, Korga HacTynun KOHew Hedenu. S BCTpeTunca ¢
MOVIMU OPY3bAMU B NATHULYY BEYEPOM, U Mbl Yy4ECHO NMPOBESIN BPEMS.
B cy660Ty, 51 BCTan o4eHb paHo yTpoM , 4Tobbl MaTH Ha paboTy. Becb

AeHb BbIN 04YeHb 3aHAT, U BpeMs bbicTpo nponeTeno. Cyb66oTHMI
Beyeps s nposen JoMa U Mbl BCEN CEMbEN NOCMOTPENN HECKOSBbKO
BuaoeodgunbmoB. BockpeceHbln geHb 6bin TXuin. Nposen ero
BonbLyo YacTb, B NOArOTOBKE K KOHTPOJSIbHOW NO MatemMaTtuke u
npocmaTpmBas 3aMeTKU K YpoKy nctopuun. B nepepbiBe cxogun co
CBOWUM NyYLLIMM APYroM B CnopT3ar novrpaTtb B TEHHUC. A npowurpart...

Ha BockpecHbih 06ea Gbina mosa nobumas nuuua.

192




THINK LITERACY: Cross-Curricular Approaches, Grades 7-12 W

Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Feedback Questions) (Russian)

YTBepxaeHus: Bonpochbl ansa o6patHon cBA3MK:

£ 6bIn pag, korga HacTynui KOHeL, Heaenw. lNoyemy mbi obpadoearicsi?

A BcTpeTuncs copy3bsiMmn B NATHALY BEYEpOM, Umo ebi denanu?
N Mbl YyECHO NMPOBENN BpeMS.

B cy660Ty yTpom s BCTan paHo, 4Tobbl natu B kakoe spems? [0e meosi paboma?
Ha paboTy.

£ ObIn 0YeHb 3aHAT, U BpeMsi NponeTeno lMo4yemy mbi 6611 mak 3aHSIM?
GbICTpO.

B cy660Ty Beuepom st 6bin foma u BMecTe C Kakue umeHHo sudeogburnibMbi?
ceMben NOCMOTPES HECKOSTbKO
BUOEO0PUNbMOB.

BockpecHbIn AeHb npoLuen CnoKoMHO. |

lMpoBén 51 6onbLUYO ero 4YacTb, FOTOBACH K Ymo mebl Oymaewb 06 smux y4ebHbix
KOHTPOSIbHOW NO MaTemaTuke U npocmatpueasl | npedmemax?
KOHCIMEKT K YPOKY UCTOPUM.

Coenan nepepbiB, 4TObObI MOMTK B cnopT3an co
CBOMM NyYLLMM PYroM nourpaTb B TEHHUC.

A npowvrpan... Kakoe yyecmeo mbi ucribimar rnocre
rnopaxeHusi?
Ha ob6epq 6bina mos nobumas nuuua. Kakyro nuuyuy msi nobuws 6orbwe ece2o?
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Teacher Resource

Developing and Organizing ldeas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — The Weekend (Revised) (Russian)

A 6bi1n cyacminug, Ko2a0a Hacmyrnusiu 8bIXO0HbIE, MOMOMY YmOo Yy MEHs1 bbiria O4eHb
3a2pyxeHHast Heders 8 WKorne, U MHe bbina Heobxoduma nepeodbiuiKa.

B namHuuyy ee4epom Ko MHe rnpulinu Opy3bsi, U Mbl, Crywasi My3bIKy, nougpanu
pasHble HacmorsibHble ugpbl. Criamb fiée He 04YeHb M030HO, MOMOMY YMO MHE HYXXHO
661510 ecmame 8 8 yacoe ympa e cyb6bomy, umobsbi noumu Ha pabomy 8 0emcKyro
bubnuomeky, 20e S paccmassisito Ha nosikax kHuau. B amom deHb 51 6bir1 04eHb
3aHsim, eedb MHo2ue ceMbU rpuxodssm e bubniuomeky, Ymobbl 835Mb KHU2U Ha
HeOders, mak 4Ymo epems rposemerio bbicmpo. Beuep s nposes OoMma u Mbl eceli
cembeli nocmompernu napy eudeoghurnsmos — komeduro u demekmus. Oba punbma
oKa3sasnucb UHmMepecHbiMU. BockpeceHbe npowsio crokolHo. bonbuwyro Yacme OHS
S IPOBEST 20MOBSICb K KOHMPOJIbHOU 110 MamemMamuke, makK Kak Orisi MEeHs1
MamemMamuka CrioxXHoeama. Takxe rpocMompersi C80U KOHCMEKMbI K YPOKY
ucmopuu, rMnomomy 4Ymo y MeHsi Yepes 08e Hedesu 3a4em, U ewje rnpocmo rnomomy
umo s mobo ucmoputro. Cdernan nepepbi8 MPUMEPHO Ha Yac U Co C8OUM JTy4lWUM
Opyaom cxo0us1 8 criopmasarl nougpams 8 MeHHUC. 5 npouzparsn u 8 nepe8yto MUHymy
OYeHb 020pYUIICS, HO MOMOM ropadoearsics 3a ceoeao Opyaa. [JoMol 1 8epPHYICS K
omnu4yHomyobedy: bbina rnpuaomosrieHa Mos filvbumasi geecemapuaHcKas nuyya c

epubamu, fyKoM, pa3HbIMU copmamu repua... UMeHHo makasi kaKyto s ritobo!
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Teacher Resource

Developing and Organizing Ideas: Adding Details

INTERNATIONAL LANGUAGES Levels 1/2
Adding Details — Stretching Ideas (Russian)

PA3SBUTUE MbICIA

PacwupbTte
coaepxaHue

NMoyemy 3TO npousoLwno
MMEHHO TaK?

JdononHurte

Takown(as/oe) kak...? Hanpumep...?

NMpoaymante getanu

NMpumepom aBnseTcs...
Moxke yTto... Pacckaxure ewie...

Mpwv HanucaHum...

Bcerga nomHure...
PACLWLNPUTbL COOAEPXAHUE ... OOMNOJIHUTbL CKA3AHHOE...
NMPOAYMATbL OETAIJIMN...
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